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REMNABRERELEDEATZRI-ODEEHRED
BRENEDA— NI A —DBREIEREHTT—
The Role of Teacher Educators and Feedback in Pre-Service English Teacher
Education: Focusing on the Mentor’s Role

RKiFEcHE - BAEE
Satsuki Osaki and Misa Nishikata

Abstract
This study focuses on feedback in mentoring as a form of support and scaffolding
that teacher educators can provide to enhance students’ reflective skills in
reflection activities involving microteaching. Specifically, the research aims to
clarify the roles and support methods of teacher educators by analyzing
feedback during reflection activities using two reflective tools: the J-POSTL and
the ALACT model. A teacher educator and a teacher assistant (the authors) are
the main research participants. The qualitative data collected from oral and
written feedback provided by the two authors was transcribed and analyzed.
The results suggested that five types of feedback given by the authors considering
the characteristics of each student supported developing reflective skills among

pre-service teachers.

F—I—F: A& —, 74— K v, E%, JPOSTL, ALACT E£7 /L
Keywords: mentor, feedback, reflection, J-POSTL, ALACT model

1. ARDOE

il

1.1 BEREEICB T 4B NEROLEN

BT - ) ¥ 2T A (2017, p.7) ICREEH SN TS 12 YFHBFR OFE L L
FRERF) 2RD L, REEREOEEEZORY IR 28 LT, REXEOREEH A
FTTWD ) ZERRFEERERIZB T D5 BEROREIEORZERIEDO—D2ThD I &b
N5, DED, BFRE TEEIOBERNRKD LN TS L) Z & Th D, Rogers (2002)
1%, BEIIBEOERINEEBETH A0, MR AETHY, BENEZHIZH
THZEIEFRRETHDLEERLTVD, 2F 0, HAROHHRRICENTH, JITLZ &
THRAENEENEHIIOT D ZENTELAREEEZRBEL TN, 20X RN, #
TR IC RN T, B8y — 7 EEFIH U EERAZED, FEHE 2 TETRBY, oMY
WEIN-ooH D (HAK, 2015; A, 2018 ; HA - KkH, 2023 72 &), LinL, —5T,
BREET IO OIREESC KB IEICONTHNL LI b OB RN Y, ZhbDHEY —
NV ENREIHER T 2130 OO EN H 5 (EHM, 2020), 72, HROHEFIZE
T, ARICHETIEBA R BIER S TWa, Z&x0E, BH (2017) 1%, S fHEEHE
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IZBWTEEh SN TV AHIRETORY KV IFENIHC OV T, Bl THUL SN D BT O
VIKY TIX, BEEEZED Z IO EFEL TS, £/, W (2016) %, H
ARKOBEAIZENTE, FEHOBR I bRNERINDLT2D, IR IKD 217 ) RS
BEMNMEEAERVERFL TS, 2070, ALREWVIEITEARTIID £ 0 BN
RNEE XD, TORER, BAROERHAE 2R CELFRENRRACANFT DR THYRE
BNEMHATWAHAREEIRWNE B2 65,

ZOXIRBREISE 2, BAOBIGFRICBWT, BEOEHRFIM L, BEE2NTEL
T LD HEERFT DR, BREEDDHT-DORESTIRIZONT S B 5415
DRH SN TWABH, KIF (2024) 1%, 2 DDELEY — L&~ 7 PO ¥ T 5
BERIFENFEORREEET I EHOLMNILE Y & L, TORE, B8 A 7 L&k
DIRTZ & THEND LT OWRE > TOLKERTR A ONTER, TOERITIXEANENH -
T2 EBRLMNIT 2Tz, TiE, EOX I BRIWHOIITFEOEENIEEDLDIES D D,
T ZCAMZE T, FAEOERNERD D OIHEEHEN TE D XERENT & LT,
AVBEYVTIIBTDL 74— KNy 7 IZERZ2H TS, BERMIZIE, 2 20BLEY — L %&ff
STBBEY A7 NVOHRT, A X —OREIZEH#R L THRYEHEN G 2 TR 2T 5
74— KRy 7 OFHE & X OMEE OS2 LT, FAEORE, FroARRSE CTIrid gBEmIc
AW T7 40— KRy I BMT2TWD00, £z, FAEICADET 4 — KXy 7 ZFEEH
BAMERT AL CHREOEENIEELNICONTED—ERH NI T A2 & T, B85
IEENC BT 2B E OXRBEIRCEE LT HIEERT 62 L2 HMET 5,

1.2 BREIE

FPIIAFERICB T HDEEOEFR MR L TH X721, Schon (1983) 1Z, Dewey (1933)
NHEBEICEROMEEZEA LS 22K, BERICHLZERNERET VEREZLTY
Do TORTHREL, QESPREREZ2E L2 a=r—Ya il THIREE 720 h)
(72 ZDORZED X D IATENE L o T-Dh ) ZERITL, TOHHTCRHMIORER L LT IKRIZ
3 RE) 2B 2, FOWE THACITENZ EHET 5 Z L7218 T 5 (Fenner, 2012,
p.34). —J, EHAh (2019) 1%, BEBE OREITRIT HE LM FE KL TRERZIRY KD,
R ERMRRE S X T2 LT, BE L TOEB~OMMEZED, MERRClE L B
TEEMFEE] CERL TS (pbd), TNHOEREHEZH L, HELITHICE RS
RAMICIEVIED DO TIE2R L, EERICxHT 2B 2RO 512012, DO FEBRE ST LiTffid
L2 ETHRERE®RAZRML, MEOMRLHOREZHIEITITATHDL VI D,
AFETIX, K (2024) OEFREZHEMAL, HEZ THHOFELEERRRAIRY KL
T, BOHE EZOEKRICOWTOIELEIRD, iz /2Ews AT 2 & T, FERRCH
OREEHETITS] EEHETD, LOLARRDL, BAROHBE L TIE, 29 LEAEESE
AENBEBITADEIICRDHT=0IE, IFRLETHLEEZLND,

1.3 E8RY—)L [EEHENDKR— T+ A1 (J-POSTL)

PAEDERNEEmO DO, AFRETIE2 OOEEY —VEERT S, —2HI%, [E
FREETOAR— b7+ U A (J-POSTL) [SeiERt o e 1] (JACET ZE RS, 2014
=PI J-POSTL L #&3) Th 5, J-POSTL &L CEFR (Common European Framework
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of Reference for Language: Learning, teaching, assessment) ZJfR & L THE N[5
mHAEREELEDT-ODI—a v KR— 74 U 4] (EPOSTL) (Newby, et al., 2007) %
HARDIRIZE D L O ICRIRIE LD TH D, TIUFHIRBE LD, ZIRERESCIE T
FATEZ L ERERICIR Y IR Y, NTE L L, FEEDITES T 5700 EEY — L e LTHA
ENHZ EEHE LTS, £ LT CEFR OHEATHHITENEROSHER & AERE L
WIHIBEDO L LR SN 2 OEEY — i, [REERENZ X2 D05 - Hi2 R K
LT EEET) R BEEDHEREIET) RESSOHMNN® S (JACET #HAF, 2014),
ZOEOIBREAMPERENTNDLZ DB DND K 91T, J-POSTL X, ACFMOZD
DY —MTHAEET, BAAHDOARLE, FAR LA U F —E AT  OXFFEICESA
BERETY—LENZ D,

1.4 ARY—)LELTDAACT ETILEA VB —DEERES

2 DHDHEEY — VX ALACT E7 /L &V ) BENEET L Th 5, 21 Korthagen
etal. (2001) 7% Dewey (1933) & Schén (1983) OELRHGHICE S TR LBV A
JNVTHY, (1) 174 (Action), (2) TADIKEYIKY (Looking back the action), (3) A
B2 A~DK 3% (Looking back on the action), (4) T4 DRNEDOJLK (Creating
alternative methods of action), (5) #Z (Trial), @ 5 DO LT-% & > THDIT Ll

(1), ZHEFFEMFEE L TOREBRN D72 WHEISCHIREE DRV IR 2RO b X
IR INTZHLDOTH D,

1
ALACT €7/ (Korthagen et al., 2001)

Creating alternative
methods of action

Awareness of
essential aspects

Looking back on
the action

S 512, Korthagenetal. (2001) (AL ZET72OIZH 2 RENOH 3 /DO TAREK
REEMA~NDOR DX ZMETEME L TERIOL Y Az R LTV D, ZOETVIEA L
B—L AT 4 OEEEIRETHVATHEH D (HP, 2022),
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#£1
ALACT €7 /VIZEBT 5% 2 /il CH 7 B 7008l (a1 hov—~2, 2010)

0. WRIZED LS bDTLIEM?

1. 713 %E Lieho =TT mn? 5. FfET- DI E LoD TT N ?
2. BRI E LT TT e 6. EEBIXZ LIz T 0?2

3. BRI EEZEZ TNZD TN 7. BT BT EEZEZ TWEDTT)N?
4. HRINTE IR ET=DOTT N2 8. AFETBITMEZE L TWeDTT N ?

F72, ALACT ET VOV A 7 NV EFEKTDHET, AV F—ILBLEINDIEERIEL
T, K E 5K (2021) 1IZUTD40%%8F TS QA Z Y 7 OHGE Q8% @=
—F T @7y UV TF—var i, fE-iEK (2021) 12XDE, FHEETE RFETIE,
BN LR E UG & EERZ o722 SRR ZM AT AME R ZE BIIZ, BEERRK - YIS
BEICKHIETEDA L= AMOBEREAT) A F— y PERGEEZRGFEL TWD, 2
DTaTTATIE, AVE—IIBEREHE -G8/1E LT ERO 4 >OHLRICHESE, EE
i L TWD EWD, ZOMEOFTIE, a—F o hE [ala=r—va %@L,
HEORLLR, BRITE, BAZ5EMTZ LIk, MFEOFICH L TREMEL S & H
L, BRMURTEZRESEL T a2 tAXL), 77 VT —varhz la—Fo7
NEEFIIERA LT, ala=br—va v EiEM b LTF—2 2 mo L) EEREL T
Do TV 4 ODOMSIE, 5%, HAROHFGRRICBW THIABTENFICOT HREEE
R/ LTEEERLIEAD,

IHlZ, AUVE—OBHEERIO—>2Thsa—F 7 )JIZE LT, Korthagen and
Nuijten (2022) |X ALACT ET /MIBITF DAL H—NA LT 4 DEREIETHa—F
AN EREZEIZRLTWD, 20D HH 2 /i EE 3 HEDa—F o T AXNVER
21T, F2RMEOFEELOIRY IRV IZkTHa—F o 7 AF & LT I T TR
T TR BB D, TRE 1ZA LV —DRNFEEORBANRSLEX 2 FHELE LTRIT AN
HREEE AR L CHERA L Z—L AT 4 D NEBMREHEST HT-DDOAXF L TH D, I
B X FAEDOREIBICEVIRY, B LT D Z L 2R L TR AR EHEET 7200
AXNTHD, RES) IFTEBIIALT A OSEICEAHIT LS TH D, [HERM) 135
BORTRZ s T2 BENRFLIIONWTERE Y THI ETHEEZRTLDODOAXFLTH
Do WIZH 3 REDOAFLE LTI, MEGbE) k] T L oW ko))
Ns, by 1%, EORTAUF—L AT M THRIRN —F LW ERIZHO
WTHEEEZYTH L TEEERT-ODAFT AL TH D, [—ib] 13 E0SRmIcET 5
HG %k, EERPOMOGECMOLAEDERICHL Y TUIEL2FRE LT T2ICH
WHAFNLTHD, DT L DWflbOEE] 1%, RE LA HEA R SO THE
DEELTOXEEATOTLDDAX AL TH D, 20, ThHDa—F o F7AX VOIS
WEWRES S, £ AROEBIERFE S W ) UIRTOM A %25 2 2B, & A%/ Tl
HAEND BERRRMCHFm#HIT 207 4 — Ry 7R ED XL O LTI,
SOICEFEDIIINETEDOEM (1) 2o THEEZMEI L LTEN, Thik=
—F T AXND 152 R : Bt THASNDZ 74— Ry 7 0HRTHHT=H, LY
VBRI =D a—F o P AF AV THEASND 7 4 — Ry 7 H 55 LB
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HbHEEZEZD,
FDID, A3 TlE, ALACT EF %2 o TR FPEOBRLEERBEICEbE TEELET
7202, INHEDa—F U T AXFNLVTHERHIND 7 4 — K Xv 7 2Lz,

=2
ALACT ETNMICB T2 AT 4 DELEEXETHa—F > 7 A%/ (Korthagen &
Nuijten 2022, pp.46-58 % JEIZ/ERK, ZEH HFR)

ALACT B | =2—F 7 2% 2% )L O
02 R | 2 AU H—=NREEDITOTREBEANROEL EFEL L
TZIFAND,
o AUH=PNREIFICHEVETRY, HEL WD & AR
T (FW2 %27 5),
A S AUH—=NEBIZA T 4 IZMERD,
BRME AV B —=NRA T 4 OFEEIZBWTRAERN 25w
EREYTH,
%3 mm | mEAbE A A —=NREDO T TOR—E AT 5,
AU B — AT 4 B TOMROR—HE2 BT 5,
—fAk A 2 B —DREE O LM & B9 2 BEICHE O
2T 5,
AUB—=NZEOMFEAICHL LB L TWAHIEAR 24
75,

LOZEDOHIALDOEE) | X2 —N AT 4 DEEETET A,

1.5 ARy gklx

WIZA LBV T DOEFRICOWTHEGR L TEBE 72\, Nguyen (2017) 1%, A% VU7
DT RAL, EEROBE, 70— KRy LEEEZEL GREAERE L, dGER %5
L, TNZFIATL, BEBELTIORILEELZZZTLHILEBTHLOTHDL E LTS,
ZLT, b LERBRREOT T, ZOAZ V7O A2 ML, EETH2L T, &
DAENTH I BB EFIZOT D L) ICRETE 20, Ho0ERERIFIREMET
572459 (p.20) ML TS, & 5|2 Smith and Lewis (2017) [FA U 7 &%
(FHETE DA ET 2720 0AFMEEZEOL O THY, HIZA X =Nl Lz, B
WELEY, T RTCOEZZHZT-VTHDOTIERL, AT 4 ThHHAZ T LICEE,
AT ANERERST, BPHHFOFEEZREST L2RNCEREEHODLZLETHD] (H
AR, 2024, p.16) L LTCWD, TNFETOAL XY U ITOEFEE S EITEAM (2024)
% T EREIC, R L CRIELZHEAL, WML, kL7206 BEMIZTST)
LEKEERD, EHNICH COREZIRT Z & 2NN BRI KET 5 2 L (p.26)
ThHHEAVEZ N U T RERLTND, ZTOXIICATHDLE, 1.2 HELI1T) TEHL
7o B8 ZARTTDDIENA L Z VT THDLENZDIEAD, DFEV AT 4 DER
Lo THEMIZ THSOFE L ERICESVWTRBAZIEVIRSD Z & T, HH L HHDOER
WZOWTHRATRD, Fric 2 BWR L2 o EHT 2 LIc ko> T, MEORSLCA CORE L
EBHT D) ZEEFEANDLOEMMICEMICOZ Y XIEEZ T ENA LX) T THD
Wz b,
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1.6 A 32—D&E

T, A Z Y TICBT DA Z—DOEELIZED LS b DIEA S Iy, EiARM, (2024)
6 J:é L, BRA A E —DEBND ZNETOMRTIRAINTWDN, THITET 5

DT TR, R ROND EHEHL TS, TOEHBE LTL, A2 U7

@%@@x/&%&%/74#Eﬁnfwé%ﬁ%mﬁ®%%@t iof&%@ﬂﬁé
AREMER H DB TS EFER L T A, Merket (2022) &, A X —& AT 1 ORERMEL
OWTC, FHABROEEMEZERM L TRBY, AL XV U I3 CEREN R FERETHY,
A B —DEENIA T 4 ODFFEORBBICKEREEL L2, BHOEEHEHY Z & TH
FER 7R FRROBEIMEE SN DB D TH D L FRELTND, DFEV, A ¥ —DOEENLEE
72 b D TR, AT 4 OFHEPIRGUZIS U THRIRICTHES 5 Z ENEETH DL, 21
(B9 L C, Smith and Lewis (2017) (X, A &% —DiE&Eh% LI T D 4 DD 57 2l o #i
KELTHIATWD, 77225, 1. professional / personal, 2. directive / facilitative, 3.
authority / autonomy, 4.evaluation/development ToHh %5, A ¥ —iL, AT 1 OFE
RMRBUTIS LT, TN OEFGHRDO T TED N7 o A2 AT HERSH L LS T
Wb,

1.7 A2 T0128H%74—FK1\vY

T, FMICHET DI ERRDONDA X —FEDL IR T 4 — KRy 7 T 5
XA 90, EHM (2019) 1%, 74— KA w 71O T, REFEHIZBWTEEEN
FOOERTH LD, A X —IXrREZRIR Y MR, I, o) RfEZ 2 LEE RV d D
DT ZERNETHD LR L TWA, —J, Smithand Lewis (2017) 1%, K215
#io_x/&—@74~bﬂy7%,%%%74~kﬂy7&%L%74~Fﬂy&&
LT 2 OOXMEEE LTRR LIZET, AU X =13 AT 4 OfESCA VT 1 OIRBLIC
Lo THREMN D 2 WVITMRER 27 0 — RNy 7 2 RICERT 2 4ERH D L FEELTH
Do DFEY, AUH—TT 4 —FNRXwTIZONWT, 1. AT 4 ICEHSENRBERETDHHD
n, FNEBLA T AICEBENRBEZEAELTLE I L0, 2. AT 4 Mile T &
ERBHEEZIB 2200, TRELAVTAICII2ACAHAREBENFEEEZRT LD
2, 8. AT 4 DFEREESEZRRA LS VLEZEHO DL LD, ThEH AT 4 DR
IEL VO Z LICEMSEZET 2000 (HARM, 2024), 2B THRKIZT 4 —F
Ny P T HIENRRDLNLTWNS LN S,

X 2

BT 40— RNy 7 LRIERNT — Ry

(Smith & Lewis, 2017, p. 99 Z JEIZ/ERL, EiARM(2024) 3R 2 48 & 5Z)

BEHNT7 4 — KRy 7 REHZ 4 — KNy 7

OE#EM 2457~ (prescriptive) QOB ER L ENE DA (cathartic)

Ot #iefdt L 725 1 @ (informative) GORCAHEZE L BT ERE (catalytic)

O EREERLEM LAV AZEDLE | ORI E< Wolt 2 & & Bk S ¥ 38
® (confronting) L7256 (supportive)
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LML s, EAM (2024) 1%, A XU o 72T 5 FEEEEFERICOWTE, FHE
WO, WIFED BT — Z I, HTiEDNLT L E TRV LD L EA SN D & il
LTWb, £Z T, AHFETIE, BIHERICHEWT, FEOAEZRT DI, A F—T
HOHEEHENEDI )T 4 — KNI 252, TOT 40— RNy 7 XFEDEEE(L
HET DM HONT, TO—IHEHLNITHZ EZ2BET,

2. AERAE

2.1 YY—F -9 IRXFa>

AR TIE, 2 DDEEY —/L (J-POSTL & ALACT £5/V) ZHWi=E&iGEick T
HIREHE OXECTE T EEZRA ST D0, UTFDOUV Y —F - J o XF 3 U AHREL
Tre AUH—DEENONWTIE, FEEHE 24T, 1.5 TRLTEAVZ IV VT OEHREEEEE 2T,
BEFINIH ETHLPRERERTHDL Z LMD, 74— KR w 712250 T, A ¥ —IX
AIREZR R D MR, CHIr, TR R A 2 LEEE WL D12 5728, TALACT E£7/1ICE
T2 2 mE CAMREMREOTZODERM]) (1.4 £1ZH) 2.0 L2RREAT, +#
ORI A DY TEIRICHER - RN 4 — RNy 7 2179 Z L 2R LTz,

RQl. A #—D&ENZEi#k L THREHE L TAN G 2 2P EOBEREIGT 57 4 — R
Ny 7 OFEITIZED LR b ORHDh, £z, TOMBABEEIZEOTH DD,
RQ2. ALACT E7 VO Fif (AR THEAIND 74— KRy 7 L ZEDL57ked
D>,

RQ3. A7 —OKEEZE#RTHZ LT, FAEICEDELZT7 4 — Ry IR TETNDHDH,
Flo, FEICEDEL 7 4 — RNy 7 2 EHE L TAWERT 2 Z &L THREDOEHEEN
RE DD,

2.2 ARARE

IR RENL, A ROEFEE 2 4 Thd, B -FHFILIORELITo72 [HFEREFE
IT) O FEH N FH FREHE) ThHLIHMBEE TH Y, 5 _EH 3 Teacher Assistant (TA)
ELTCZOREDESE T XTICEHbSTERFHRETH D, ZOKRFEPEAEIX, Teaching
English to Speakers of Other Languages (TESOL) &2 ICHTE L TR Y, MR &
RreOHLEEH (0555 ICBWTHEERREZFSLOTH D, AU, WF5EH B S 245t
RGLTHENTAZT 4 ThHhDH, TOOWEOEREELZ LV HET 72010, F—FH
EHEERICLDWMBIIC L DB VT RET 2B LTc, DF Y, FEF 24N, BVE, H
KeFZES R UBIOBLAED GRIWVETERIZ, i 2lazi4t L, fma it T 258 T
L7074 ANT L X (BvT R, 2024) EfESITHI L E LT,

S, [HEREEBEID 012772, A 1940%4ED Y 5, BH 2 40 EERE
BOWH#DO T 7 ) T —F =Y L 12 4 OFAELIGRE & Lic, T X TOFAENR
BURGRRFE 22 L TR Y, PR @B AR EGH S — ik (058 2 G PETh -7,
M SELEPOMEBENEEE LTT — 2 FIEMTHENT 5 Z LI oW TREL S
7=
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2.3 REOHME

AHFIENE 2023 £ 9 A D 2024 4 1 H £ COMIMICENE S iz, F2¥EME L HLITHO
FAVTRIF (2024) OFEEEFRCLOEEA Lz, A5oRE T [EEREEE I G
#, 2 HAD) THY, F7BLOEEFROEFEBE RIS % B8 T BUGRRR &4 4 %t
G L LEMERBTHD, BIEEDS 1T 2 FET, NaRIZSUFEERAE 19 4, K¥EBA 1 4,
SHELL, 2HFE1TAThoT, ZORETIE, FAEN2EBEOELEY — NV EZIEH LR
MO EAIRYD R, FFEHE DN RFEHEITRD DI DR A /U055
DOWTHMEREZMRT 2B LT, OFEBTFOEREAX LVOMN L, @B CFEHlige /DM L,
OFELE M - AN 2B RO Z BiE LT,

P24 15 EfER T, #7E, 9, 11 DK ETL NI N—TICLDBET « T 4 —F
VI EER LT, ENENDORIOT—<ZLLTOMEY Th D 5 76 FtSGEFHO NA
A EHA, 99 E B SUEFREA AW RYVES), & 11 [ HER o DEE AR X
OARSCHRE, S5\, % 13 [ EIEHE 14 [T, KFEMER L RERICESE,
R O S 15 4y M OB ¥4 B T - 72,

BT, REREMGREZBE L TRY, iROBEEFEEE2 KT TA L TE 1 4%
Student Assistant (SA) & LTCEMA L=, —4&ICk L, FHEHENERIC ALACT 51
DEBEYA I NET 4 — RNy TIZONWTHREEIToT2, 74— KXy 71220 T, il
TLHWEDOTFIE (2.4 2H) b LI, TEXLHIRY —FHMIZT 4 — K Xv 7952 LTS,
SANEE OB EOMRBSE L L TR AICOWT, EENRERAZT 28N %
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The Significance of Self-Study by Language Teacher Educators:
Insights from International Research Trends

BARBETF - EEE - APRX
Akiko Takagi, Yuki Minami, and Takeo Tanaka

Abstract
Self-study in teacher education is a research methodology where teachers and
teacher educators critically examine their own practices, aiming to deepen their
understanding and improve their work. This approach allows educators to
analyze and interpret challenges and dilemmas they face, all while being
mindful of their professional identity. Although self-study has gained significant
recognition globally over the past two decades, it has only recently attracted
attention in Japanese teacher education, particularly in the context of English
language teaching. This paper reviews the existing literature on self-study by
English language teacher educators, primarily highlighting international
trends. It starts by exploring the development of self-study, discussing its
objectives, characteristics, and how it compares to other methodologies, as well
as its trustworthiness. Finally, it reviews empirical studies to discuss findings,

implications, and suggestions for future research within Japan’s context.

X—D— KRB TRAXT ¢, HEIHEEBOLL T AXT ¢, WEHAEHE,
), 2VT 4 LT LR
Keywords: self-study, Self-Study of Teacher Education Practices (S-STEP),

English language teacher education, collaboration, critical friend

1. [FC&HIC

HMEE ORI BT H BNV T AL T 4 LI, HiB XOHEMEABTED, A DOHE
FEBAE LWET L0 TERTCH DL, BV TAET 42 LT, FEOEM L%
K2 &L biz, il LOBRMBEFEOEMMEZEO DL Z ENMFFIND, BV T AZT 4
X, BENEEFR T TR, —BOBE S B OHBEEEEZRILT 51D DA FE L
LTHEASNTEY, IETIIEC L 2L 7 225 0 RO EHBEZ TV, LavL,
YT AT IR, HEBEENEE OHEFEEE MBI LN SRR L CE -
AR DV, FICHMMBABEEOM T FERE LTESR L TE T, Z2D72s), —ixotL
TALT 4 ERBE AT D01 THMBEEEO LT AXT ¢ 1 (Self-Study of
Teacher Education Practices, S-STEP) | &) HEEIMEDILD Z %V, KfaTiE, =
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TAZT AR EZS T bDOTH D, EELDPMESTIEmELTELTAZT (IZEH
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DMERARR L TND LB LT D TH D, BIBEL N, B DOFEEREZFEAZ L L,
BENBEE L L TCDTAT T AT 42 ERLRND, RERIZBIT2MASLHEL B O T
ST 52 LT, BBIMICHCZIRYIKY, EMMEZEDL N TE5, £, AT R
A5 0 OB, WFEE A5 721 T, TOMEDZEICLIREWVIRE A2 726 L, Bligs
EEAMA LIZBEIAEORBIITGTHb0EEZ LD,

ARTIE, FEBEHBICBT D2HENHEEE OFMMERE O —2>OFEE LTHER IR T
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DIFEHEIZBIT 55O BNVTAZT 4RO H D FIZONTELET D,

2. CPILDREATADEEDES

2.1 BMABENFHIZE TS EILIRET 1

BENHBE B CEA T ZAZT o B EwmE LCTHERSND L9 IXR oD%, 1992
EOT AN DHBEFET, TV T« FIA—F LINLHMBEE BN, BHOHEE
B EMEE & L CORBIOM T A 2 BEA2 REIZHEE L2 Liiia %79 5 (Loughran,
2004), B 51%, BHOHEBEEBENZEDOFRNIED L HITEEEHE 2 TWDHONEFIZH
UWRELT, Z OB TEE T 2 RO, BITHRR L W e BT 2 < AR LT,
[FIIRFLIZ, 2 X 5 72 FEICTHE SO TR PR T+ il S v TunZen & v 5
HbLRL, HEHABTE L L COREEHIEE L LTOXY VT (BIIX, KEERHE DR
5) O TEEZNZTHNDZEEWMNLE,

ZDOVURT T NEREEE LT, 1993 FI2 Y FENIT S-STEP O R R IR A 5% L S
iz, 0%, 1996 H2i3)H T S-STEP EFES#ENBAME Xy, 1990 R FEM LBV
TAET AT HHENIENL L, Z2< OMSCREEN TR IND L) 1T/keoTz, LT,
2005 FI21E, HEHE FEEOE LT 22T 1 (S-STEP) IZFHE L7 [EBR 756 Studying
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Teacher Education’ A Journal of Self-Study of Teacher Education Practices 73R T S 7=

(Vanassche & Kelchtermans, 2015), Z QM0 AIT] S 72 DX, BETEEE S H & O
BEFEREZRSBEL, MREZED D Z ERBITBEE B ORIBIZAIRTHL EVIHIR
WA EED T, WEROFEMEETII LT AXT 4 DR S ARV RIS T2 T2
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MR L ENTE I, Lo, 1970 FREF D, MR ERDHBEBE IR g
EHZDHEOIZRY, BHELTFEIIHTLHEXHTNPRES L LT, 1980 LIRS, %
BRIZ IS W MFEREE V% AulZ 72 W (Lunenburg et al., 2004), TN B & OHEFEEK %
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T A DRBITIE, MIZH W OPOBERNEZHND, —2IE, EiEERD LRI
%*%Ekf%fi ENDNRIHEA LT T M THD, WEROIZFEERITES < EIAFZED S FLH
DIAIL, ZERAEENDHBEBRGEE I 2 DR BRSO S MR T 2D < ERRFZER
HHEED D L OIZR0, IO FB LR E BERT 28V 7 227 0 3% T A
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RV EASCERORBRST AT T 47 4 ORERKT DT T T 47 - 4 —v

(Lyons, 2007) 72 &, REZHME & Lokkx RAFET 70 —F OGS, BALT7RAZT ¢
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DIFFEDEANATOIL TN DD, E OB RFERE OB+ IiEH STV 5D LT
SWEE, JEEEHE S CIE, 1998 AEICHIR & vis TESOL Quarterly DFE 53 FE D
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U0, BT RAZT A RN FEFERE D EFICB W TIAE > TR, £ DRI
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IR IERICE SV BT U ARRE LT D W) U, I OB BEICAFE L
k:k%%ﬁbfwéo:@;éﬁm%ﬁ YEEHBOMRET-DE VLT AZT 4 M bz

, MO LR~ B 2T S ¥ m R H 5.

Lrbwfocrb% FEEHBE IR TY, ZEDN B OHE FEER A4 L3521
AL T 4 OWFFEIIRA ML TRBY, ZOEEREZERTIMEE LI TE TV 5,
Rose (2019) 1%, BEDISH SRS & EBROBBEHRBORICTREENE L TWD Z & 2
L, ZMBEF DB R Z BEBIGIIENTRE A ) REE L TR TWD, 2
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TN TAET 4 OF/RBINT, BEEEENE L OHEFEEEZRES BLEL, HEH LR
FHOM T ORENLHER L OHIHE O E 2 M L85 2 Lizd D (Kitchen, 2020),
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A%, HEPRERA, A2 ) 7, g, F LTl AR T ala =T o
DR TITONDZENZ NS, ANE I 2=T 4 ORI EE X2 5L LT
HHEE L T\ 5 (Loughran, 2018),
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SRR ERICHESE, MHEETZ T TIEAR L, FELFEE & OxiEh 28 U Tl O S 4 B
DANDZENEEE NS, 4 REIL, HHERBTORKICENTACO® bW Ll %
IR D70 EICENRERO FEEHA WD Z ETH D, 5 BIL, FIRECHKSREEE
ITHTNBHZLEThD, BIREICEED S MREE & 1E, g7 Bl O ms 72 i m 2 e 1 2K 3 5
DTIiF <, BRERIZESWRER EMROBIE +3IZ50R L, o' L7 2% 7 ¢ D5
fE & OREZ PEIC R T 72 E LT, tMOMEEN BV T AT 4 DT Z S L1, B
HROBHMEERIETCE DL OIZT52&THD,

CNTRAET 41X, MREABTOTAT T 47 4R E Vo Tl N7 ERITHEL
BAZYCIEMERIETH D120, HFEOEMME (trustworthiness) 3 23R +43 TH 2 AlHE
WRH D, LB T, BT AXT ¢ T, O ECFEE & O 1@ (collaboration) |
MWEETHY, HEHFAT ORI, ZRREEEZINZ 52 LT, dEoELm LS 5%)
RPIFFCTE D, T2 bRV TAZT 11X, RIS EEHOR THREIND &
WO IR ER DB 20, BELZIRVIEY ACZRESE D L0V I EENFEKDE %,
FLTHESZEELEZWEVWIBNVEEICESNTEY, BEOEENHKRLMHIOAEN
TU% (Bodone et al., 2004),

BEoOEED—2 L LTRLHBND 7 VT 4 V7L K (critical friend) 1%, [EfE
SOMFEMFIEE DMEFEBIRICE S X, RN 7 4 — RNy 7 2k 3 25 Z & T, F5EE D H
ORFERCEEN T A VE L, &0 RBINREE G Z T 25 25, 2
%, EAERNRMERPRNEALTZAZT 0 DML SO L ETRICEETHD & 31
% (Brandenburg, 2021; Mena & Russe, 2017), Z D X 9 7@, #HEiEFHF & LD
B BIC oY, WFEE ORRE 22T,

Bodone et al. (2004) X, ZNE TOMIELZHTL, BT RAZT 1 1TBIT DEEHIZITKR
XL T T3 ODERDHD ET 5, 1881, MEOENNLEEE T, WBENIFZEOH
D7 B SR & U CEHHBEIICHAAENTMETH 5, 2 R BIE, WE% 5k o B RN
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ENLIESIT TEWZR WA, T —ZIUESCHHT OEFE T, MO REENLDT7 4 — Ry 7 %
KDY, KFATHEmaiTo72 0 T572 8, BBOEREZEZALTHWDLMETH D, 3 B,
BN TAZT 4 DA 2=T A IZBT D AXNBRE TH D, HlZIX, T AV BEHEFED S-
STEP $:BIMFZEERE D X 5 e D a2 =T 4 B, A R_R—OfE2F L E2—
T5HZET, HiEwm, WER, FEERAGREEZER LS O Lo RBENREZT OND,

33 VILITRET 4 LMWDRSERE DEL

BT RAZT 1L, BENFERE LT 50, HENRGEmTR, 77var iy
—F, FTIT AT, AT AN —, A= TR TTT 4 —le ¥, kkx REHT
DFEEZRD AND Z LT, k22 L 35 (Craig & Curtis, 2020; Samaras &
Freese, 2009), B/ 7 AHZ T 11X, MFEXNGRE NOITHRZ O 5ITH D XHRICIRET 5
0, BARWZRBFEEIZ DWW TS, EE B DBRIZEIRT 52 L3 T& %5 (Loughran
& Northfield, 1998), £V, ®/A 7 A X T (1%, WREDE T BE 72 SURSOFIERE
BICE DT, Rl et T A VAR TE DLW AT, A7 Uy Ripdiikin& 72
FTENTED, LML, 20X 72FHMEL, —FH THEROMRELICHT <, &
VT AET 4 EMMOBERIRGEIE E OBERPBERTH S L) S 222 (Fletcher, 2020),

HIEiClL, AT 2EZTF 0 ORI EBEBICHOWTHBLL-, £2T, AHiTI, 172
2T Lok E ORR RS ERF L TR LI, £F, BATRET 1 LT 7
a =TI, EH 0 EEICB T EA MRS 272010, FHERT — ZINE &b
EITO L VO RTHIBEL TV D, LL, MEICE, HEORYFNIENDRHD, BT
ABT 41X, FREDHE ORBMEB 2 REEEL, BHOESSTAT VT AT 4%
Bk LN OEREEAMWEL, ACHMEEDL L2 ENT D, —FH, 77y ar U ¥—
FiE, BT LHHCORELZERT 2D TiE, LVRVWEER~OSEHFEICESEZ Y TS
fE23% %5  (Fletcher, 2020; Samaras & Freese, 2009),

Hamilton et al. (2008) %, /L7 2% 7 ¢ LRERIC, WFIEE O AR ZRRREROBLAICHE
REYT, TR OFEY ZBEHAT A0 HEE LT, 7774 7WRCA— =R ) T 7
4 —%ZF, AR EHESEZUTO LI AL TWD, Zihuh 3 DO HIEICIE, B
OB MR T B0, MG, FRERRRE, & L CTRENZREE SR AI R TH 5
RNETH - FHFTiEVWE® D, BT RAZT 1%, BFOTHEE 2 KB oL,
L VBENEEREZBRST S Z L2 HIET, 777 « 750, NMEOHIKREEZWEEE LTI,
ZTOWYEEZE L CHORHASICH T 2B EZIRD L, A— F= X ) 777 0 —I%, AAORE
Bz, X0 R#EREE SR SUIRO PUCALE ST TO L, BEOT AT T 147 4 Xk
M7 m %, FEREIECIE A2 SOIR & B ST TR L L 9 &35,

4. HEHMHBEEBICLDEILIRE T 4IZET HHEEH
BEMAE LT L DBV T AET ¢ L3, BEEBEN, BYORERE TGS L LT,
FEICBIT AU EEL SO TONT 52 LT, HBEH LR E O GFOREND, HE

KEB LOCHMBAEOEOM L2 BT b0 THDHZ LA RTE e, WEHEONIFICE
WTh, TNECTHMABTEICL DBV T AZT 4 ICHT 2RI EREN TN D, £
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T, AETIE, BATRELT 4 OFERFIECHOWTEHESTLEZLEE2HBE L, bW
Tim L a—L, BT RAET 1 ORI, SR L7057 —~ O 9eiE, 7
— ZUWUE, SO O FIE, & L TSRO AEZ B 5 720 O BRI OV TRFTT 2,
3 BT ik & OWMER KR Z X572, [self-study) & HIFE S AL7z7imsL D4
IZ# Y, Peercy & Sharkey (2020b) |2 K 2 RFEHAMBEEHIC L H LT AZT DL E 2
—IL TR E SN 9 OGNS, FRURICHRS e 8 o ABMML T, LE
2—%ITH 2 LIZT D,

4.1 ARBMX O A E

ABFZETIE 1991 400 5 2024 FEOMNTTHER SNICHFEBIMBEE L 28V T A FT 4
EOMTRGE L, TNLOmX AT 57901, LLTFD 2 DO HEE Huviz,

1 >H®D LTI, Peercy and Sharkey (2020b) 28 L B = —TH(Y Eif7z 30 s
5, FEIZ [self-study) & BIRE S LTV D 9 2l L7-, 7283, Peercy and Sharkey (2020b)
TLEa—®RERSTZMIIHONT, BAFAOREL IFEX W7 AT 7 4
T AT AT —~ (BIAIX, BEIEEH O NFEICBET 20890 OfUL, 40 6ER L
7=

2 OHDHIER, FEEOPMBAIAT > EHRICE a3t TH 5, 2019 5 2024 4
W S 723k S0 & %4212, Peercy and Sharkey (2020b) 28 HWZEHESSE SNz, IGHS
RSy, System, The Language Learning Journal, Innovation in Language Learning
and Teaching © 3 G5 % RHEKGITE O T, M HFEIT Peercy and Sharkey (2020b) Tffi
FAENZbDE I LR, A Tself-study] gL TWAiaXorziit Lz,
MU O E 2 MR L, SGEBIENEE R I L A RICIRE LIRSS, R&IIC 8 o
FSCNERE ST,

£ 11X, AFRTLE 2 —2fTotii LOEAFEHREZ —EIZLZbDOThHD, HEFE
DATONTE - HIIZOWTIE, 2HEZRE, T XTT AV I ThoTo, EFONGIZEL
TIE, HEOWZE 81F) 1T X TRFHE (FMBEEHR) IL2b0THY, ELFENFZE (9
) ©56 THLEERKRFHE (BETHEE) Thole, BHEFEKEOMREIL, /-
EETRROARE, BGREOBIES, BUREEN/ &2 bl > Tz, BHE - 24 b,
YERE, JEEERIZCE T, ESL A, TESOLGREE, #HEFEER YL, 2HThH-o T2,

#1
AL T L B 2 —%1T - 725 LD A H
W OBEE, R B R EH DN BRH*EOHEE  BH - A

p'e H PITHI IS oE = £
1D T2IE,
I
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2023 ¥ A BHE) )
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2014 BH) BolEEH PRI R L
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[7]  Song, 2022 T A UK  KFEFE (FEH HIGEREOEE  TESOL iz
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[8]  Spiteri, <L H KFHE (FEh# 5t HRE
2010 B
BN LA EL T AET ¢
[9]  Andrei et TAUK  RFEHE (FEh#E ESL Pl o JE ESL Gl
al., 2024 BH) 34 & (BRkZET)
[10] Artigliere & 7 AU  KRFHE (HimE BB ZEn (b5 58
Baecher, BE) 24 )
2016
[11] de Oliveira 7 A UH KFEHFE (A AR BROEE HEFEY
& Jones, BE) 24 &
2024
[12] Hinmanet 7 AU% K¥EHE (FEi# &4, TESOL 2 HE O Z A
al., 2021 BE)14, R¥b B oBESR T407%%
A (BENEER) 2 (RFERA) ~ 7, TESOL
4 B
[13] Kibleret — 72YU% K¥#E (¥ TESOL #fio TESOL it
al., 2022 BH) 34 ?F%(ﬁﬁﬁ
i
[14] Peercy et TAUKE  RBEHFHE (HEh#E TESOL #fE o TESOL i#E
al., 2019 BH) 54 JBIEF (A,
KFBe A, Bl
e
[15] Peercy & TAUA RFEHE (HEEH BHHRREoOREE VT T v—#%
Troyan, BE) 24 = BiE
2017
[16] Tidwell et TAUA O RFEHE (BEEH 1284 SA U U H
al., 2011 BH) 24, BUREH B
Bl 2 44, 2—7 4
F—H—14
[17] Wadeetal, 7AUX KFEHE (FiH BIGHRBEOEE 24 H%E
2008 BH) 34 F (BB, . kR & LA
XERBRES I —v 7
i) ﬁﬁ@%ﬁ@l
H

4.2 AREBFOEEALE
AL E2—TIL, BVT AT L ODFFTEA X A NOSEEMEZH NI D720, HFIEER
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& B L E T o 7o, BARRICIE, BEBEEDBEMTIT S MEANCL 2BV T 22T 1
(£1DID1~8), MOHFAHBFTE L HBL TITH BB 28rT7 24T 4] (1O
ID9~17) (2 ¥EL7-, £/, =D LT Peercy and Sharkey (2020b) D@L B =—D
BRIZHWO N, BT AZT 4 TRbNWTEMRET —~ % b S EEIT- T2, BIRIIZIT,
BB E, e, B, AV o HL &N o - E OSEE-OR I BICE S A2 S T
(B EBE A FICER S TRV T RAET 1) &, BB ORER BOHEEE ICE
HELTTNWED, a—F 7L A2 ) U EREYS T TN 0325 [8EREE Ok
WCESEZYU TV T7RAZT 1] Thh,

4.3 BAANIZKBEILIRET 4
HEHEENEMTITOIBACLAELTAZT 4 (BER1L4D0L0) 18 4EHV,
WNiR L LT, HMBEEHFAZICET AL T AZT 1% 5 11, HEiZE O FFEICET 6
L 3 TH T,

4.3.1 BB EEEHBICERZYTEREILIRE T« : Spiteri (2010) 1%, ZkiRfE% b
DORFOHFETHY, HMBEHF TCHLEHFBIN, v /NZOHFERT 14 O EH 2%t
BT, A a= T 47 -5 =T 4 —F 7 (CLT) 77 r—F & H\THEEDR
ERITV, BIRROBIEE S CLT 7 7/ —F ORETEA T 5 Th A 9 a0k # 4 4
EL, TNERRT DD OHEEN RO k&R T-, FEiX 3 »AMIThi, 7—#IZ
1%, BxDORENE, FEHEOMER, BHCAZZFHMICGEEk LYy —F AR S,
FEEIL, SRSV — T MR SN REDOTRNOEE T A2 Eh Lz, ZOR/E,
CLT 7 7 a—FOFEMENFEHE L EHMOW G HIRPLE %5 2 L 2R LT, FrcE
BEEIRT IR0 N—TT =7 2B TE LT, TOEANIX L THRWVIKFLZ R LT,
COEKREFBUT, EFITHEHREBGOEK L OX Y v 7, FHHEERKOYE THSE
R LB TN D FEEEN BT 5 Z L OEEEE R LI,

Peercy (2014) 1%, 7 A U W O/WNFRAEBBGRIEORFZHAEITH Y, REIZESH
MBEOEN L2 BEL, BV T RAET 4 21707, 1 FEMOPEHE OBS CHET 5 H
T, BEOHIIHEEBICED X 5 BN E U nEREE LTZ, IR TIE, Yy —T L,
VIR, REHE, BEBERGIROBELED T 4 — NNy, a—RFHlik EOT— 4 %
IEE L, BT EAT - 72, FRC, BEBBGIEOESOBROZ L ZH LN T 572012,
1 FEEOHEEBRGTOY ¥ —F IV ZFFMIOIT L, BEEBRGREOY I ARAOa—FT 4 7
IS HBRF Lz, E6I2, NEOEERBEFRDO 7 1 — KXy J, EFHOEEDT 7
2 —F OEE EEATE TR Lo, TORER, F#F1E, HEEE 2O TRERBROEZHE
&, BHGRRROBER ~OW BIEREOEEMEZ MR Lz, £, L EERNE
BT 4 — RNy I MARREL TN edl, EERPOLDOBEEEKR T 7T LT HEND
HEZER TEXRholc bW LH LT T2,

Reynolds (2021) 1%, 7 AU DOKRFOHMBELE THLHELN, BH D 5 FFiDFEE
CHEOREZ T2 2 LT, FHEHHOXFENRFEEOLEL BIE LR TH D,
AWFFED BN, ZOGRREOBEE OR SRR 2B L, BhTE S OR SR LML T2 &
T, MEENRREEZEBT L2 L Tholo, FH & PAEDRERFM & N Z 0T LIAER,
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5AERT & il L CREDR S OEIBITIIN L, MFENRREORFIC EOMEN A SN,
L L, BEIOHSEMERE LTEL &2 ED, BEOT —<IZB W TEEADRK S DHIR &
NAEM LD T, BHICLIE, XaErRmELE2 EBT 5720121, BEMKZ RS
(R L, BEAERAICRENEREZRE T ENEETHSL &SN, £, FAEMO
FIEAER 22T 572021, HENFAEORSEZHAI L L 5 &0 TiER<, ElMIC
T HEND D RO T,

Song (2022) 1%, A— b TR/ 7T 7 4 —DOT7 Fu—F&HANT, JFEHMBESE L
TOHHEDORBREERSIEY FIFD2 VT AT 4 24To72, FEHITHEANORKFHE TH
0, FEEENRERRE LS LUV TV e a0 E W D B A T e, BFED BEY
X, 7 AV IORFCET 2 BB OBET B LOBEM 23R E Lict 74 %
BOHRT, HEERFEA Th 5 EEHNNT & L COEHR B ORISR BRSO T2, A
CORBIZESN TR T DL Thot, £, TNLOBIENEZEDTAT VT 4T 4
RIFHIEICED X O REBE 2 20 EBFT5 2 Thholo, RITERFEICDIZ5%E
HOMWMEORBRIZIESE, FHCAH LV TA VEE~OBIT L TOREITKE R Z H TTW, #
EORE, TOBEOEE, HEFEBOEVIRD 2@ L CTolr LR, 00K, BAEEA,
ZTLT, Z#AEDOORDY 2T LI EDHLE L Wolod T4 VHE TOMREE N
BN LTz, ZNHORREIE, A I A4 VREICEWT, WNCHEEOEELRE L, F4
DFEBBRE RO DIE NI FT /R A~ Dl o 7o, BH T, HEOMEFIMEN, L9 L
LIS TIE L, B LAZTOHIEFMMBAICIEHAT 2 2 LT, LB BN AT
A BB AR T X D AR RIS ST,

Jawaheer (2023) 1%, T— VU ¥ ADORKZFLIZEBIT S TESOLREOA T A4 UFZEICE
WT, B OB 2 FEO KM 2 IR & v 7o, AEFFEO B, Bk
Bl & DI BIRRESL D TIE R RY, BEOEEMUOBERE TED X 5 I RICTE
MATED0ERAET 52 & Thoto, HEHEBHIL, RROFRH L 7o - sk FE 2 M I275 %
BUWEL, ZTORBNOHELNTZEHIE BEXOBERECE LD, IbIg, EERIZSML
B - %27 VT 4 A7 L RELTHRE, BHOERICKT IHHNRE %
Kb D RIFE IiER AAT o 1o, IRBNASCHBRRNOBIRE, Eim/iclas7 -2 & LT, 7
— W EAT S TR, BHE DT FFORIEEENX, ZETOANEMECEWE LA 5 X 1T
ZEITIEELRDP ST ENH BN R o T, BURRERN - BIX, FFOMERICHEELZ R T, K
MLy 78 SIEE OV R — FBARE L TV LG i Lz, 202 &b, HEEER L, 158
O HWE AR L, ZOME %2 BEHICHER ST 57201, L0 &L M2 BT LEND
D, FFOBIETEEN, £ X ICABIRFONCEN Y B O E LAEMIORTHERD D
ZEWRIBE N,

4.3.2 BEFBBOREICERELETEILIRA T 4 : Galguera (2011) X, 7 AU D
KEFANZR T D BURREAET O BEWIN 05, (Pedagogical Content Knowledge; Shulman,
1987) OBFMRE B E LIZERGRRICB T 28V 7 AX T 4 ThHhDH, FHIL, HiELE AR
A VB E WA AT ZHIRRROBIEE TR L, HONHZ 58 ENEE T D iREM:
D LBEEERIET, BEZOZAZIZHETLIRVIEY L 6 H~DY-4sE{b1 2 v
a2 —DfER, TOXAZZBLT, BEFISHE L HRDIAADNSHATIIRLS, FHE
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EEWODH HFERBARE FSEINICSNEE L7200y — L E LTHIZAD LIk -
T2 EBP LMoz, ZOMBROEERIE, FFEFEHBE L IROIIET 51D DHEF
FIFERDOEHFICB W THEREREZ L 2L D Th o7,

Capitelli (2015) 1%, /NEREMOKEREZ 0T A U B ORFZOHEMBE R CTh HEH
D, INFEREDPHETEFEHET ORI I N —T BT B 7 7 VT —4—& LCHEAT ik
WZOWTHIE LT, WD X s> HE, BEBERIN—TO7 7 V7 —4—L LT, #
A7 HICHE E R R E 21T o T DD TIER WL E K U Z L Idh D, AR T,
Fi7e B OEEFEREICEHT LV LR IR LT, 773 U T —F—=nNED X 9 72&E
BRI RED, R, BENRNISE EORERLRENE WO MEE#HROL &, 1 4H
DRI T N—T DIFEE 30T LTz, TR E LT, FEEDOY v —F L, BRI —71cH
MU TZZER O 0 R RL2FEN VST, ST ORER, 77 )V 7T =2 —ThborERAY
D, R ELCHEIEICE T M AN W — AR B 5 Z ERH LN o,
DZEMND, 7y VT —F—%, iz bICEMNR A E T 57200 T <, HElk
LRALEREL, FOZERDLIBREZEETHIZENEETHL LWV mIcE T,

Daniel (2015) 1%, 7 A U I ORFTOREHAERMGRIEICHBNT, FWERE TOFW
EBEFEEOX Y v T EMD DO OH -2 BEETH D [ AR D OEAHH
kA (Empathetic, Critical Integrations of multiple perspectives [ECI]) | ZBi% L, *
DNFHEENTAZT LIZL > THRIEL L 9 & LTe, AFZEO BIIX, £ X 9123,
FEER OBIBGRRE CRATHMR E HERE THLONTZRBROX ¥ v 72 AL, TOH%D
FERIZIENT ZENTEDINERD L ThH T, FE D EM LI-%E L T A, 235,
PowerPoint D 2 7 A R7g EOERL, ALEAET, BLOHEGRROBEADEAIZL S a—
AR 2 VT, BT — 2 oM Thiviz, £ ORE, ECI OEEIEN, BUGEREO:
BIZLDHEEE TORBPERFZTOFREFERDT, Hfiie L TOREEZRET HDIC
BANTHDLZEDRHLNTRoT, £, EHFAHG D ZOMELZE LT, B OHANEEFE
BRIk B HRE AR, 5% OBEIENCB T 28 EE R 2 N TE 7,

4.4 WOBEHBBEELDHRBICKDEILIRZT 4

DOBENBEE & OB TITONT-E LT ZAZF 012 9 EH Y, F0 ) LHMBEE H
2T 20N 31, HEMEEDOFIEICHET 200 6 b o7, LLTICZEILD Z 5
IZRTN Z EIZT D,

441 BB BEEEBICERTYTHEILIRA T4 : Peercyetal. (2019) X, 54 DK
0 TESOL OHEMHE R % /212, HEOHEMP) - S0 T AT 2T 4 7 4 DB EERIC
EDOLHTEEEHE 2 TOD00%E, L CE 82 m L TERE L, EEDICL D4
VIA VRN DEZIAHZRRL Y ¥ — T, ENDICKTHHA A NRT =X L LT
WE SN, ROT =T 4 A —ADGThIT, T ORER, ANESLHER] & o
TRBEMHE T OMDNT AT T 4T 4 03, 2, BEHEE L Vo HEMNT AT T «
T REIBCEEE 5 X TS ERHL NI o, F, BAEIOT AT T 4T 4 &
BEREEIEEIEOCSONTEY, HMPBEOTAT T 4T 4 ZREBRIICHEEERD
HIZHR D ANVD 2 & T, FAELBITH LW EEWGEAE 2 32 T X 2 ATREME S RIE S 1
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Hinman et al. (2021) 1%, RBREELRHAENBEEE 1 4 ERBOBENHEMEEE 2 473,
AR - SRERNCZARR PP AERER AL NG L L 2 BRIOEMZ AT v X v T
AL, 1EMONETey =7 L, SEDPBAVWEZ VT IV T7 L RELT
B RER A T, EOWMBAFIE LI, ARORMIL, ZOIFA4T7 4 7%y 7T
BOENTFEONE, BRGRREOZAT- DR, UL S BN SRR EE 28T 28I ED
ECEDEDONE, HEIN/REEE B L CTHLNITHZEThoTe, HEHL-DHAAN
BNV —F L b FER Ok T AT LI R, FB =D < ORI RER L,
TNDHEREBICEEL 52D 2 LR ST, BRI, [EROIREE T EE o3
LR S RERI R SO A TG T TN E W AN ERERE D IR o7, 2070,
BB R 2T, EOBRBIZESWIATE 2 BIRGRRE O P AR T EERNEETH L Z
R LMz ENT,

Andrei et al. (2024) 1%, ESL OBURKZET 16 4 & X510, A= HIZBLV T AZT 4
WD FEET- BT, TORBEHMBEEOCNLVTALT 4 L LTRRLEZLDOTH D,
BARBICIE, Al & 207 S8 & BN SEOWR 2 )T, FEE L 2N 558
EHEHRSEOMAERE, £ LT, SlEICHT 2HEMOIEZ I XL 5BE~DFEIZON
TR LIz, #HT-H1X, 8L L EFOSHEEREZBIEL, 1 X a—7 41— )b
R/—h, &FT— 2R EENUEL, T—~niT&iToT-, FH 34IL, HTE O T
BL, ZNENOHENITHT2 BN T AXT 4 DFERIZONWTON EITo T2, TORER, #
M7= HIX PRI SiEE 7 4 —~ VM, Siieb o Lk, —F, BRMNRSEEEIY
2 7IVCRE, JEERNZ2 DO THD E V) ML L7-R7E LTV Z E0 5N
ofc, Fi, #AENT-HIX, FRNRSEEIERNRLOLOTHY, TNEFEEICHZHE
ERHDEBZZ TV, LonL, HERREE LT, BN FRNZRSIEL AENS5E
KINHNCHE 2 D DT, FEHEOSERSHEMHEZEET LI Z ENEETH D L i5H
CIVACY (N

4.4.2 HEBBOAEICERAZYETHEEILIRAE T4 Wadeetal. (2008) %, KZ%TO
ESL ORI DFAE 9 & xtG L Uiz, 3407 AV I OHEMBEE & OWE ciTbh
o 2RI AR R L LA v I V=V THEORER) & WO AHORER B ICRET 20F
RTHD, BEHELD EHBBEDOFAX, ESL 7077 AOZEEEIIKH L TED L H n#
FIOREE N EE LWVDITOWT, HEHMICIR VIR Y, FEMRFE 2 @O 720124 T4
v CHGm LT, T, T OMBMRREE NN S SULEBICXIT 57 7 —FIED X 5 1Tt
SNDNERET D ENEMThoT, FEELZHIL, 1 EMOA I T4 Ay a
YENTFAL LT — 2 &S LD, REEONTEITY, AT DO MERE, MR 2R, R
RROFMZ EDLIITH TN DENEEZLE LT, TORE, %< OFAENMERREES %
TR TE TR ERHL N7, B, S - UL~ A 2 VT 12k
DHAT VA B A TGN, —HOFAEICAR OGNS Z PRI, FE DT, ZOME
DJFR Z2 L AEMANOELTIFT O TIE L, HAHEE OFEREICERT 2 Effimo0
776

Tidwelletal. (2011) %, A X V> ZIZEHT 28NV TAXT 4 THDH, 24 OHMEBE
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F, 2R OBREE, 14070l T A0a—T 4 x—¥— (REEH) ¥, AWIIT 44—
RNy 7% LESI 7 VT A INVT L RELT, XAV UHTNVEET 07T AORF
EUGEIZ AN TN SRR DS LR S LT, AWFED BRI, HMEEET- LR O
TN T AT ¢ &l U TR S D MRy FE 3L FA (Professional Learning Community
[PLCI) 2334 U U HVEE BT 2FEOBEICED LI ICHEIRT 20 2H 50T 5 2
EThotz, BIRMCIE, BREHET 4 — /L R/ — Ml L1, FHOHEEREICHE
TOHENTAZT 48 4 BliZbloTHfFINT, ANV TRAET 1 o LT
R, BT AT 4 & U7 PLC O, HETHEET- 6 OHE FEEOSEIZH RN
ThHZENHLMNIRoTz, FRZ, BEOERICH LTI BRI, BB ET
Ta—FIZHERT A BB EE D T ENRR I T,

Artigliere and Baecher (2016) (&, 2 —F 7 L AL X U T EWWo IREFH DN HAL
BICEREZN TR, 2407 AV IOBMBEE L LBBOR2ELVT 22T 4 Thd, B
RRIZIL, E—FFZN 3 DOKE|, OFV, FEROa—F 7, REOHERGRIEO AR
EOBRRBEIOA 2 ) v T RS Tz, 2D OREINE —~FFHOHMBEE L LTD
I ED LS B E RFE LIz BRE S, B F&E L, ORI VT 1L
Ly RELTBML, E—FEOMRICHT L7 4— Ny 7 &2{7o7, # 1 RIOEET
BIZ K D xbEE, BEBE, Vy—TF N, a—F U IxRE TH-o7- 34 D ESOL (English
for speakers of other language) OWUEHAIDOREGENT —X L L THERASH, 7T 7
T v KA —IZEISXEWNoI BN ToNTZ, ZORE, a—F 2 71%, HiEN XA
FTIv 7 THY, DER L FERA R G E BB R RS ME L S, IR 2
—F U T EEBRTH-D20E, BEEEE T 50 R HESZKBEERHIN AR TH D
LIz,

Peercy and Troyan (2017) I, #FMEEERICHT 2 HEIEF T VT, EERIZESWT
T —FE2EAT LR, EOL D RBESCERDECLL2O0EHLNILEI ETH, U
FI—HBEEDaA— AT =T IIHTH YN T RAZT 4 ThDH, HEHIL, EETELL
MR Z, 7VT7 4NV T Ly RTHLIE EFH LM EE e b eIllELLD &
R, T—F L LT, BEERORA—L, EFFaEE, Ur—T L, BLO, B¥EH
HEBPHWONIZ, £F, BBE RO OT — 2 ZRAE L, FIHOFRECREM A % Fr
E LT, D%, ZhbOMERCRMAZEHEHIZ, A — AT Iaikiisk, Yy— 7T/ %
a—RNbeL, B EIT o7z, I OfER, H—F8H L, B _FEPLDT7 1 — Ry 7
2 U C, BRI R B A 27120 TR <, HEBS TE Oz T 2 2 WEH
BZHRHET 2 MBPEIC DWW, £, BERBICBW T, IHEHAID EEIZ OV TER
TR, BRICEERTHZEAEHTINERH D &) A& 5T,

Kibler et al. (2022) 1%, TESOL #HE (ZHEHT 2 BUBETI AT O 7= EERIT TSV T- 2
BEDaA—AT =7 IZT 8LV TAZT 4 ThHhD, K¥EBEL LD TESOL i#f2ICE
WTC, BUREEN - bR A5 OFEEOTAT 4 77 A EBIE L, HEEEZNETDHZ
L& BfR LTz, AWZED BiL, TESOL OBURANANIN, FEHEDIAT 4 7T nt A%
EDOLHITBIRL, TOBIEERAREIIENEDINERZATHZ L, £ LT, HHERLET

BREEZ MR L, H5m L EROMABFEHLEEES 52 & ThoTo, MIETIE, —
FEREAITV, BT AZT I X0 HI R AR T, SEERERE L, IROFHICIE
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BROEBEIToT-, T— XL, WEBE, A L a—, AT 4 »HERBPHO BRI,
T ORER, BREET- DX, FRHEOTA T 47 T uv AEBRTH LT, FEED
AR TS A, BUEE, R TR & W o e RIS R S Ko ld o, L L, Bl BT,
THREOEREDFEANHEEEA TE TV ANy — 22, BIgHERE HICENE T
RN —=ABL AL, 2O END, L, FEEOFE o A SO CTHREE T
BT DNEBERTH L0, ZETEHO L ORHECREZ BB L, X0 225285 ORI
FIREICIRD AND T2 OF BB RMT 2 ENEHEETHH Z LRI,

de Oliveira and Jones (2024) %, FH{TOHARIHEH B KFOBWERFEOFAEZFRES
LEE, XTI UDIEEFIZL L IEN ED L OITESLOD), £ LT, KRITORENED
X O ICE DRI SO EREIE LT, £/, FBEO T u v AZ@E LT, HBFEREAETYH
b DA DRI TR T 272D OB REEEEZA SN TH 2 HNE LT, &
TEEHIHMEOBIRHAEER L L, BEEFEORELBEL, BEEERY, BT 5L
T, H—FHBOREHRE L TOVIR— N 220 2R3 b kETHREER T 7, BEEHELIL, #
BIEREAELDT 4 — RNy 7253, EEEOIEYHE L OEKEE, BEFREEEE 255
LT RO E#EAR LB Lz, FH 61T, BEEEEi £ BE oL, #
BEBEE~DT 4 — KRRy T ONER, EINLELNT-MEEARCTFNEEBE LT, ZOk
R, WEIEEIL, FLOBMBEE O 2 DRI L, HEFREEOHEEEOUE
WCRWIZEBNT 5 2 LR ST, X512, BEOEENDLDT7 4 — Ky 7R, #HEE
EOE DM EIZARIRTHD Z ERH LN TZ,

5. REHDEER

AT TIL, HEEHBIAEE L D28V T 22T 0 ORI Z L B a— LI2h, AETI,
ZDOREREWTET —~ ORI R, BT A2 T 4 DTk, BIROEREOHERD 3 S0
BRNOERET D,

5.1 AR T —T OHEXR

PEEEHE OSSR D HEMHEENMTO BV 7 22T 1213, HE#HEE B 5 DO
R E N T2T AT T 4T A E R Y TN SR O, Bl 20, BB ES
ELTTIE A BENEKRZIT O HMONIE T, R EOFRESC=—A2ERE LI EL
7-HF%% (Peercy, 2014; Spiteri, 2010), #HED By OFEE &4 2 ik LFEE EToOBHH 0%
SHAEROUFELEHRAT-MFE (Reynolds, 2021), EEERFO H & ORI 2 EEEZ oW LT
WL (Song, 2022), FEE FOBHORMIZER L TEDORKEZEA 9 & L72F5E (Jawaheer,
2023) bV, BEIHEEHHIZ LD HCAEAER O ORI E 7> Tz, £z, BlEHE
FOHENT AT T 4T A BEMT AT T 4T 41052 DB R LI
(Peercy et al., 2019), HHIBEEBEDIToTT7A T 4V 7HRETOHBFDEEL S &
\ZFRE W E AR - 724752 (Hinman et al., 2021), ZhiB & O SFEHH~O B E2 5L L
TITONI=M%E (Andrei et al., 2024) ZF L7z,

F7, HAHE DO HFIECESE Y TIEEL T AZT 4TI, AL DELT7 AT ¢ b
LTHENHEZ DHEICE AT R EBRESE D 2 L TR RAZ D 8 G O W2 &
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SH72FE (Galguera, 2011) X2, HATDOTR 7 N —TZHBT 2R BH D7 72V 7
—TarOHEEBCALE LT L TR LToWFSE (Capitelli, 2015), HEIHEEIZHBIT 5%)
RN BEEEOH Y F7% B Y DHZ 5 HBIGFRE O TR L7278 (Daniel, 2015) 23%
ST, ELIZESL 707 T AOFEFIZXH L TED X D RBFEROREENLEE L) & R
L72AF7E (Wade et al., 2008), PLC DOERLDS, HEMHEE - OHBE EERLEICHFE L
ﬁ%(ﬁmwumahzmn,:—%yﬁ%fy&uyﬁ@ﬁ%ﬁ%ﬂ%ﬁ%%fkﬁ%
(Artigliere & Baecher, 2016) , ¥UTLZANEE OEIZE %2 Y T4 (Peercy & Troyan,
2017), HENBE OB EEEE 5 ﬁbtﬁn(&ﬂwaﬂ.%%)#%b LV NRA R
BB DIEY HIZHOWTELRT 5058 (de Oliveira & Jones, 2024) N 577,
ZOEDNZ, FFEHE DO BNV T AL T LIZBNTY, FIZEHERET —~ oW 7ext
LBRPWHOINTNDEZ LR, 1FEAEDELT ZAET ¢ CEINFIE TIL < BRI D F1E
DAL TND ZEBRHLMNE T, BHEIHEED, BFOHBEEKEXRE LT, &
HIZHB T MRS & O x A BRI LT THO L, BEH LFEE O
FOBENG, BERESLHEBEOEOM L2 BIEE 9 & 9, RiEEE O
EEAME LI ZMAE ORBIZBWTHRO CTEETHLI LD TH D L Bbh s,

5.2 EILWIRAT 4 DAHE

BT RAET 41X, TORMENS, SRR T IEMEEAGDOEDLZENTE, 7—
ZINERLHHT FIEB DO RIS U TEZREHETHH Z LR TH D (Tidwell &
Jonsdéttir, 2020) , AKim CTRIZAFZEFFITH, A NERER THOWREFTECREEER, +F
EMOEDT 4 — RNy 72 G LICHHOIREIZBITAEREZH LML LD T 2098,
MBEETICLDBHOFERICHT I ACAEL L L ICHEEICEL R DM, tOBHEEE
FLOMBELEL S LI EYREL BHIE T, BUREAIIThE e 7R 2T 1 %%
EATHHT LTt 7e &, 2SR FIERRAV LN TND Z ERH LN 5T,

WIZT —HIZHOWTRTHD L, T%TvﬂﬁﬁAijTf TH7 —Z BHW BTV,
Butler and Horton (2024) W08 L7=fERER L LI, KiwCRIZBAL T AXT 4 DFE
Wukwf%,/%~TW,&%#ﬁa,&%%ﬁﬁfﬁﬁ&k®Ti£J1ﬁ4%%7)
TATNT L Rip L OIFARIeaGE, WHedE, R, FAERELDEFEERED Xt
FERYZER (R 23 2HF L b ENESHEEHRE ST ), MEEB S OEFIEENICE
¢é74~wh/—b WRFIC R DFPADRKROBIER EZ2ET TBE) O3 >DhT 3
V—IZ S NDEHT — 2 PNHO LT, 3CE, XRE0ZER], BIENnERT—4Th
otﬁ BRI TRIEERIZERT ) DAL T — XL, BT AT 4 BMUOWFIEE CRIF &
W8 L CTIT O D RS A BEE IR LT,

5.3 MEDERMEDEFR
:Mi@tw7x5?4ﬁ,%@Eﬁ%@ﬁ%@z’,%ﬁﬁ%&bf@ﬁ%¢ﬁwm)
WCRITD EMHI SN TE T2, UL, FINZMZE ik & L COMN 2N T 5720
TN TAET 4 OERMEEZ RO D2 2B A PITHONTE 7 (e.g., Hamilton et al
2020; LaBoskey, 2004; Loughran & Northfield, 1998) .,
K CREELTZZEZT 4 TlE, MEAANCLAZELTZ72AZT ] & HEIcksEL7 2
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2T 4] Wholz, MEANZEDEALTZAZT 141 1%, WBEOEEPLT LHBMETITLWN
Banbolzlcd, 7VT 4N 7 Ly RRENOHBBOTEEZIEHT 52 ENREEND,
B L 28V T 22T 1) TlX, tMOBMBEFIZZ VT4 AV T7 L FELTSML
THHW, 74— Ry 7 %5252 LT, HAOHRICE B WEAEREEI G D5y
WroMThoh = F 6% -, AR TR LIRS B, 7 VT 4 7Ly REWHIE%s
BRIICH W TWEFENE 5 thdh o7, BUBREEAZ 27 VT 4 v 7L FEL TV
Jawaheer (2023) #[R&, ZOMO 4 FXT X CHAHKEE R LoBEB cH -7, £z,
JVT A HNT Ly REDOBBOEEIIH A TH -T2, BlZIE, 2D HEIEEH O LI
L, WFERIROFIEEIEE D > TORWBIDOEEMEEE N7 14— K3y 7 4T 120580, &
Bl ic b S T HEABFE LR L2 A2 R 2R BRIV Y LEEFERH -T2, 72
2L, 2V T4 AN T7 Ly REAGREINTWRLSTY, BENckseLrvr 245 0 CTlE, 7
V74 N7 Ly RELTHIEELTWS EALNImMXbENnoT-, FlxiX, 77414
T AV N 2B DOEMBE EBASH LA ) BTS00 B0 BMTh e, &%
HE A BENAEE R L THRET 2 T L 72t s & o 7,

BMIRFSE & B RRFSEDE DRFAED B 2 F TR 72 E NI H 50, BT AXT 4
X, BRIMFRICE T DE ORI 4 225|235 2 £ 1%\, Butler and Horton
(2024) 1%, BT AEZT ¢ OERAMELZHLET HHBE L LT, BIRECESMEE, 7 V7 4
ANT Ly RIpEOERZ GRS 50Nl 2 H WD Z & 2B L TWDR, K
DI FEBEDHICB T8V TAZT 4T, 72U T4 AN T7 L ROJERIZ K D58
DOEAMEDOR EZH>sTWDbORE LN, £z, EENET—4, 41V FE2—0DE
M H ORI &7 — X BUEOFEM7RREIR S, 2 —TF ¢ 76, ST FpiE e & 0T — 44y
FrofEMiitif b SN TVD bDONRENnoTz, E 5L, FEDOEREZE ESES7-0
2, BEOFEEOT — X WER R END N IAT o Fab—ya U 2EE LRSS S
EA Y

Butler and Horton (2024) %, ®/7 2 ¥ 5 ¢ %47 5 WHgeE 1L, WF3E7 94 » LWEE
A LB Z R T AL EA T RETHY, ZNOORELHR LT v 7Y
ARELTHI DTIERLS, E0 X RiEEEZ AW TERELHELER Lot TR
LIENHEETHDLEFRLTND, £72, FHMEZ SO 287 248 R EM S
HHEHLEER LTS, WTNOHREZAWEHE S, BRI, v 7 225 15
DFHED, TOMENRGHE BH OEREICBWTH AR CEEERD L NEEB L, TDOX%Y
HEHWTCEX DL IICEETRETHD L EDH (Vanassche & Kelchtermans, 2015),

6. SHOME~DTE

RIZZ ZE TOMFEFEFZ S L1T, 4 DOBLENDEZRDOWIEA~DRBIZHONTIEND,
1LARAE, BALTZAZT A BREMINLTODLINRIZONTTH D, KL Ea—TERY EiF
72 1T HEORFEEGNL, 1ZEAENRT AV BICBITHMETHY, ARDOEBEBHEF BT
BAIHEE D RN T AL T 1%, BEEOLOMBDERY, IFEAEFELR, ZORHTOE
NWTABT 4%, 5B IORIERPMFEIND,

2 HBIX, ZVT 4N T VLU REDOBHIZLDENTZAZT 4 OREIBEHETH D,
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LaBoskey (2004) 2MEH7T 2 Xk 912, B 72X F ¢ (ZAELFEE L OXIEEL2 S TME
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RTA— KRRy I /L ENTE, MEELEICLTEACAZEREDOND I 0D, #
BEBOKEMEESND Z LRI TE D,

3 BIE, BEHBEHEORBROENRENL T AL T LI HHBIIONTTHDL, A
TOWEL B =2 —@OH T, Hinmanetal. (2021) *<° de Oliveira and Jones (2024) 1%, #
B E ORBRIZZEZNSH D Z L 2 CHF TR L TV, BRBOKBWERIZESR 1L, E0 X
IR RIEAINZ D00, BRBREARD Z LI X BECBRIIMEN R IR0, &
BRETEAT BB E LI EDLOICTAT T 4T 4 2R LR Y, BEHEG R
BROZELNHEIY AND, BLTRAEZT 4 OBEICOWTELIIHFTIZEbEZOND,

4 FBX, BENEEFIC X DHEMBOFEILFEROBEN X T bND, KL 2—TI,
Tidwell et al. (2011) 23 EEFIREOFE L FEURD ATREMEIZ OV TE K LTV ens, 3 8 H Tl
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ANT Vv Ry y TR BV T A2 T 4 (LSRR E LT, 4 ALLED A N
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DOAREMEIZE K LTW5, SSCOP TlF, flx OXIRICHE F 2MiE4 B4 C, HiiHE 4
KA~OEBRPRD DD, EEHMAEFTE-OLPEFOERMETFAL, L7245 1 %
AW BIR B R e Ei+T 5 Z LIk, ZoHEGCETIZOOHLE L ToRLY
AT 4 HFEREES Z D, —DOFRRINE LD THA I,

7. EHYIC

AR T, BBHB BT AHAEMHABEEICL DBV T AZT LIZEB L, TR, BIE,
BIXOHEREMBLL - BT, WEEBEIHEE MTo T Ffla L Ea—L, TOER
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E

1. —HOEE T THEB L OHMABEEEREDO L7 A X5 ¢ (Self-Study of Teaching
and Teacher Education Practices [S-STTEP]) &9 HEEZ ifde,

2. TNHORER, BV T AXT ¢ 2 BERT 5—BENEEH T L D078 & FMMERRR D72
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P (trustworthiness) | TH 5, 728, EMNMFZEEDOEREM (reliability) (ZxFhiad D&
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THZ L,

HEE
AFalx, HARZLHHR BB AFIe BB & R e (C) THFEHET O FR 2 Ie 4 kit
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F o EAKEST) OBRRIC L AFEREO—ETH 5,

SE Xk

i
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[Practice-oriented Research Report]
Improving English Proficiency and Reflective Practices
in Japanese Pre-Service Teacher Education

Mariko Fujita

Abstract
This study aims to enhance pre-service English teacher education programs in
Japan by addressing two primary challenges: insufficient English proficiency and
the lack of systematic reflective practices among pre-service teachers. To tackle
these issues, a specialized course was developed in which pre-service teachers
conducted three mock lessons, each followed by a structured three-step reflection
process. This involved documenting their experiences, engaging in peer reviews,
and analyzing videos of their lessons. These reflective steps helped participants
consider the learners’ perspective and recognize key aspects of teaching that
required improvement. During mock lessons, they were also asked to use specific
English skills essential for teaching, such as paraphrasing, delivering short talks,
and formulating questions. The study utilized Korthagen’s ALACT Model and
participants’ written reflections to assess improvements in reflective competence
and English proficiency. Positive responses from the questionnaire indicated the
value of peer feedback and video analysis. Participants reported anxiety about
speaking, despite having B2 or higher English proficiency, emphasizing the need

for more practical and targeted English training in pre-service programs.
Keywords: pre-service teacher education, English skills for teaching, reflective practices
1. Introduction

Currently, English pre-service teacher education in Japan faces critical challenges
that hinder the effective preparation of teachers for their future roles in the classroom.
The first major challenge lies in the low English proficiency of university students
aspiring to become English teachers. This deficiency leaves them ill-equipped to
confidently teach English in junior and senior high schools. Moreover, pre-service
teachers are often unaware of their insufficient English skills and lack knowledge of how
to improve them. To address this, experts have proposed various solutions, including the

teaching of fixed expressions commonly known as classroom English and providing
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support to develop essential teacher talk and recasting skills (Kasuya, 2021). However,
incorporating these vital skills into the already established teacher training core
curriculum proves to be a daunting task, given the additional burden of fulfilling other
certification requirements mandated by the Ministry of Education, Culture, Sports,
Science, and Technology (MEXT, 2017).

English proficiency that is equivalent to B2 level in CEFR is thought to be
necessary to teach English at junior and senior high schools, but this proficiency is not
English-for-teaching that includes pedagogical content knowledge (Shulman, 1987;
Freeman et al., 2015). Therefore, a B2 level in English does not guarantee that pre-service
teachers will teach English with confidence.

The second significant challenge revolves around the absence of systematic
reflective practices among pre-service teachers, impeding their growth and improvement
in the teaching profession. Kimura (2016) warns that the concept of reflection is not fully
grasped and applied in Japanese pre-service teacher education. Reflection by pre-service
teachers on their mock lessons is often shallow and superficial because they are not given
chances to develop interactional awareness of their mock lessons with their peers, analyze
their teaching by using an appropriate framework, or verbalize their analysis in spoken
and written forms. Though no teacher educators deny the importance of reflective
practices, there is no consensus on how critical reflection should be operationalized.
Moreover, there is criticism against using reflective practices as an end and not as a means.
Akbari (2007) questions the use of reflective practices, arguing that there is no evidence
of improvement in teaching or student performance resulting from reflective practices.

This study seeks to overcome these challenges and explores the impact of an
English pedagogy course for pre-service teachers by providing them with multiple
opportunities for reflection on their teaching experiences over 14 weeks. Additionally,
pre-service teachers are taught specific English skills: how to introduce lessons solely in
English, how to interact with learners using teacher small talk, and how to formulate
questions that motivate learners to read English textbooks. Especially, paraphrasing skills
(Hase, 2015) are focused, so that they can avoid reliance on Japanese translation during
class instruction, creating a more immersive and communicative environment for English

language learning.

2. Literature Review

2.1 Conditions of Effective Reflective Practices

Advocates of reflective practices emphasize the need to shift the focus from merely
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improving teacher actions to engaging in in-depth inquiry into the underlying meaning of
the lesson process (Watanabe & Iwase, 2017; Okumura et al., 2020; Kawamura, 2022).
They propose a transformative approach involving dialogue-based reviews of mock
lessons to foster profound reflection, allowing pre-service teachers to realize that their
intentions and wishes do not always align with those of their learners. Akutagawa (2023)
argues that these reviews should be repeated multiple times, while Watanabe (2019)
suggests creating a collaborative learning community of practice with peers. Teacher
educators play a key role in this community by offering empathy and professional support
(Lewis & Wagner, 2023), helping to normalize the challenges faced by pre-service
teachers as part of the typical learning process. Kolb (1984) advises that teacher educators
should avoid disrupting pre-service teachers’ self-dialogue by refraining from offering
directive or conclusive feedback. Fanselow (1992) further insists that instead of
prescribing, teacher educators should assist pre-service teachers in exploring their own
beliefs.

Having only discussions to review mock lessons may be inadequate to reach
profound reflection. Suzuki (2018) suggests the acts of speaking and writing help people
clarify their thinking and remember things that would not otherwise remain in memory,
and speaking and writing complete people’s thoughts or transform these thoughts into
objects for further reflection. Therefore, pre-service teachers need to verbalize their
thoughts in both spoken and written forms.

To summarize, reflective competence can be developed among pre-service teachers
when they are provided with multiple chances to analyze and evaluate their teaching,
using an appropriate framework, and verbalize their thoughts in both spoken and written
forms within a collaborative learning community with peers as critical friends and
supervisors who offer empathy and suggest alternative ways of teaching.

One such framework is Korthagen’s ALACT Model (Action—Looking Back—
Awareness of Essential Aspects — Creating Alternative Methods of Action — Trial)
(1985). Korthagen observes that when individuals reflect on their teaching, they often
resort to quick fixes without carefully considering the underlying reasons for their
teaching methods. He argues that additional effort is necessary to develop awareness of
essential aspects with the help of others. This awareness allows teachers to gain some
distance from their teaching, identify mistakes, recognize core problems, draw
conclusions for future practice, and explore alternative approaches.

To facilitate the reflective process, he also introduces the use of “eight questions”
designed to examine what teachers and learners did, thought, felt, and wanted to do during
the lesson (Korthagen et al., 2001). While the ALACT Model aims to enhance reflective
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competence, the Japanese Portfolio for Student Teachers of Languages (J-POSTL)
(JACET SIG on English Language Education, 2014) is employed to improve action
competence—the ability to design and deliver lessons in accordance with the guidelines
of Japanese schools. Reflective competence and action competence are closely
interrelated and cannot be separated because reflection drives purposeful action, and
action provides the foundation for meaningful reflection. Combining the J-POSTL
descriptors with a structured reflection process may provide a comprehensive approach

to developing teaching skills and effective English usage in educational settings.

2.2 English Skills for Teaching

Most universities offer English classes for pre-service teachers to enhance their
general speaking and writing skills in English, separate from pre-service teacher
education courses. However, these skills are often not specialized enough to prepare them
to function effectively as English teachers (Igawa, 2011; Freeman et al., 2015).

What specific English skills should Japanese pre-service teachers acquire before
their practicum? How can a university course in English pedagogy help them enhance
these skills? To answer these questions, we can consider how teachers are expected to use
English in junior and senior high school classes in Japan, where English serves both as
the medium of instruction and the subject of study. Examining the typical structure of an
English reading class in high school may illuminate the specific English skills teachers
need.

Gogaku Kyoiku Kenkyujo (2021) emphasizes the importance of the teacher’s role
during oral introductions before students begin reading the textbook. Oral introduction is
an activity that bridges what learners already know and what they are going to learn.
Learners keep the textbooks closed so that they can concentrate on listening to the
teacher’s English. The purpose of oral introductions is to activate their schema, help them
understand new grammar and vocabulary, and enable them to pronounce new words and
use key sentences accurately in later retelling activities. The teacher starts by talking
about the topic related to the part of the textbook that she wants to teach. She can decide
how she conducts her small talk during an oral introduction, but she has to use her own
words by paraphrasing difficult vocabulary and grammar for learners so that they will be
ready to read the textbook. During the oral introduction, she should not present
information in a one-sided manner, but interact with students to pique their interest and
deepen their understanding. The most important aspect of oral introductions is that the
teacher needs to make what learners are going to learn personally relevant to them (Zoltan
& Csizér, 1998). Unless they understand what they are going to learn has something to



Language Teacher Education Vol.12 March 2, 2025

do with them, they will not be motivated to learn or read the textbook. If the teacher
explains everything in the textbook, learners may not feel the need to read it themselves.
Therefore, the teacher should omit certain parts to encourage independent reading and
discovery. At the end of the oral introduction, the teacher gives reading questions which
learners try to answer by reading the textbook silently on their own. Questions can be
either display questions, referential questions, or open-ended questions.

This common teaching procedure highlights specific English skills pre-service
teachers need to develop. Accordingly, this study focuses on the skills to conduct small
talk through interaction with learners, paraphrase complex grammar and vocabulary into
simpler English during oral introductions, and formulate display, referential, and open-

ended questions in English given at the end of the oral introductions.

3. Method

3.1 Research Question
This empirical qualitative study aims to investigate how can a university course in
English pedagogy enhance the reflective competence of pre-service teachers and
improve the specific English skills necessary to conduct oral introductions in English.
Specifically, the research addresses the following questions:
1. Can a three-step reflection process help participants become aware of the essential
aspects of teaching?
2. Can the J-POSTL descriptors facilitate their development of teaching skills?
3. Will the participants in the study improve their ability to use English effectively in
teaching?

3.2 Participants

The participants in this study were seven female native Japanese speakers, aged 21
to 22, enrolled in an English pedagogy course at a private university in Tokyo from
October 2023 to January 2024. They had taken more than one English pedagogy class
before this course. Their majors varied: two participants majored in English literature,
two in library and information science, one in sociology, one in economics, and one in
environment and information studies. They agreed to participate in the study and signed
consent forms during the first class of the course. Their language learning backgrounds

are shown in Table 1.
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Table 1
Language Learning Experiences of the Participants
name Remi Sayuri Natsuki Saki Haru Fuyuko Yuki
. Library . Library Environmental . English English
major . Sociology . . Economics . .
studies studies studies literature literature
yes, one year
experience of none none none es es es in the
living abroad Y Y y U.K.during
university
experience of an international |, an
attending school in Japan |. . : :
international  |international
schools none none none and a Japanese . . none
. school in school in
abroad before school in the .
. . Us Germany Thailand
university
. Eiken 1
. . . . Eiken pre-1 .
English Level |notavailable |Eiken pre-1 Eiken pre-1 Eiken 1 TOEIC 925  |TOEIC 930
TOEIC 910
IELTS 7.0
features of mainly .
. a speaking
English grammar, not |vocabulary, focus on
. . taught mostly . grammar and |class by an
classes in conservative, |many grammar, . . reading and . .
e . L . in English speaking American
junior high traditional communicative |reading grammar teacher
school teaching, no  |activities
features of hance t . . . .
d . 0 ¢ n.ce 9 Y€ lalmost no all in English, presentations, |reading and
English Englishina . focus on .
. . grammar, reading, taught mostly . debate, and  |writing,
classes in practical way . . .. . . reading and . S
.. mainly reading |writing, and  |in English academic dictation,
senior high .. . grammar .. .
school and writing speaking writing English songs

Note: All names listed in this table are pseudonyms used to maintain participant

anonymity.

3.3 The Course Description

The course met once a week, 90 minutes each session, for a total of 14 sessions. In
the first two sessions, the objectives of the course were clarified, with a particular focus
on enhancing both reflective competence in teaching and improving specific English
skills necessary to conduct oral introductions in English. The process of reflection was
explained to the participants using the ALACT Model. Also, an example of an oral
introduction was demonstrated by the instructor of the course, who is the author of this
paper.

The course required the participants to conduct three mock lessons using oral
introductions and submit six assignments in English. Assignment 1 required participants
to write approximately 200 words in English about their English learning experiences and
what they wanted to focus on in their teaching. In Assignment 2, they were asked to
express their thoughts on oral introductions and their perceptions of their English skills,

also in about 200 words. Assignments 3, 4, and 5 are the reports written in English on
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their reflection on their teaching and their use of English during their mock lessons. The
final assignment was Assignment 6, in which participants reflected on their experiences
during the course. They were asked to rewatch all the videos of their mock lessons and
assess their reflective competence and improvement in specific English skills by
answering a set of questions in a questionnaire. They were required to write a minimum
of 700 words in English for Assignment 6.

From Week 3 to Week 13, they conducted three mock lessons that were
immediately followed by three reflection steps. First, after each mock lesson, all
participants were asked to answer the “eight questions” on feedback sheets in whichever
language they felt comfortable using—English or Japanese. They then engaged in
dialogue-based reviews conducted in both languages. The instructor initiated the reviews
with questions in English, such as, “Did the class go as you had expected?” directed at
the participant who delivered the mock lesson. All feedback sheets written by peers were
given to the participant who conducted the mock lesson. Within five days after the mock
lesson, she read the peer feedback, watched the videos that were uploaded online, and
wrote what she noticed about her teaching and her use of English, and how she would do
differently if given a chance. Participants were required to write their reflections in
English, and the instructor provided detailed comments and feedback in both English and
Japanese. All participants experienced reflection multiple times: immediately after the
mock lessons, during dialogue-based reviews, and after they read peer feedback, watched
the videos of their mock lessons, and wrote their reflections. This process was intended
to provide them with chances to notice what they were unaware of and thereby cultivate
a deeper awareness of essential aspects related to effective teaching. They repeated the
following procedure: a mock lesson — answering the “eight questions” — group
reflection — self-reflection. They conducted three mock lessons, which meant they
underwent an intentional process of reflection to evaluate their performance and identify
areas for improvement at least nine times during the course.

For mock lessons, the authorized reading textbooks for first-year high school
students were used. Each chapter in the textbook was divided into four or five parts and
the participants were assigned to one part and taught that part using an oral introduction
in about 10 to 15 minutes. Two participants taught the same part of the textbook so that
they could compare the differences and similarities of their oral introductions. All mock
lessons were recorded using two video cameras. One camera focused on the participant,
while the other focused on other participants acting as students. All videos were uploaded
to the course platform for the participants to watch later at home. A total of 21 mock

lessons (seven participants x three times) were videotaped.
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Because reflection is inherently personal and subjective, a standard benchmark for
teaching skills was necessary to raise awareness of what teachers are expected to be able
to do. To help participants keep in mind the broader goals of various teaching skills and
to continuously record their progress, 20 descriptors from J-POSTL were chosen. They
included items from conducting a lesson (setting objectives, planning the content of the
lesson, planning the lesson organization, teaching the lesson, the interaction between the
teacher and the students, and the use of English and Japanese). The participants were
asked to assess their performance from 1 (cannot do) to 5 (can do well). It was
administered four times; 1) before teaching mock lessons (at the start of the course), 2)
after the first mock lesson, 3) after the second mock lesson, and 4) after the third mock

lesson.

3.4 Data Analysis

To find out whether the participants were able to become “aware of their essential
aspects,” through the reflective practices and enhance specific English skills during the
14-week program, their written reflections after each mock lesson (Assignments 3, 4, and
5), as well as the result of the questionnaire on their reflective competence and specific
English skills at the end of the course (Assignment 6), and the changes in their self-

assessment by 20 J-POSTL descriptors were used for analysis.

4. Results

4.1 Becoming Aware of the Essential Aspects

It seems they went through a reflective process of noticing, evaluating, and setting
new objectives, as described in the ALACT Model. What had been unconscious or felt
somewhat uncomfortable during the mock lessons became concrete and conscious. Table
2 summarizes the essential aspects they included in their reflections after each mock
lesson. Essential aspects that appear to have contributed to their growth as teachers are
highlighted in bold. Their reflections show that the participants felt anxiety and pressure
in conducting mock lessons and became critical of their preconceptions about teaching.

Some tried alternatives successfully, while others failed in the subsequent mock lessons.
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Table 2

The Essential Aspects Found in the Reflections on the Three Mock Lessons

Participants
(pseudonym)

Remi

Sayuri

Natsuki

®Essential aspects
discovered in
teaching the first
mock lesson

O I spoke too fast, often looking at
the script during the lesson, with
almost no eye contact with students.
@ I could not paraphrase difficult
English words.

® my explanation dominated my
mock lesson.

@ I learned the importance of
preparation so that I could speak
with confidence.

® I think I should limit the time for

my explanations.

® Because of my lack of English
vocabulary skills, I couldn't
paraphrase difficult words into
simple words.

@ I wrote a script for the mock
lesson in advance. I was reading it
during the lesson. I stuttered a little
and my English did not sound
natural.

® I found the importance of
preparation and the necessity of a
deeper understanding of the content
of the textbook.

@ I talked too fast and too long,
sometimes with unclear
pronunciation.

@ I did not paraphrase difficult
words, some of which were beyond
students' understanding.

® I think I should stand in the place
of students who may know little
about the topic.

®
relevant to what students are going
to read. I believe that a teacher
should not preemptively explain
what she wants her students to
learn on their own.

I should make my explanations

@Essential aspects
discovered in
teaching the second
mock lesson

® I made a script for my entire
mock lesson and memorized it, but T
became nervous and couldn't react
properly to what students said in my
mock lesson. I should have eye
contact with the students and pay
more attention to their reactions.

@ I presented information that was
not found in the textbook to make
students interested. However, 1
wonder if my way of teaching
motivated students to read. I
found that teachers cannot
control students as they desire.

® I made spelling errors in my
slides. I think I should be careful in
making slides in English.

® I only wrote down keywords, not
a script, for my mock lesson so that
I could speak flexibly. However, I
could not speak well and became
nervous because I thought that my
English did not get across to
students.

@ 1 often used Japanese to explain
the meanings of new words even
though I could have paraphrased
them into simple English.

® My explanation was long and
there was little time to interact with
students. I realized it is more
important to motivate students to
read than to have them listen to my
teacher talk.

@ I want to practice in advance to
be able to speak English with
confidence.

® I tried to use less difficult words
than in the previous presentation,
but I found my explanation still
contained some difficult words.

@ I tried to provide information
about the background of the topic in
the textbook, but my explanation
contained too much information for
students to follow.

® I mainly explained and did not
interact with students during the
mock lesson. I think I forgot the
purpose of the oral introduction was
to motivate the students to read and
discover something by themselves.

® Essential aspects
discovered in
teaching the third
mock lesson

@I couldn't do what I was able to
do, which was paraphrasing without
depending on Japanese translation.
@I couldn't manage my time well.
® I think the quality of my teaching
did not improve though I tried.

® I couldn't overcome my
difficulties as I made similar errors
in the previous mock lessons.

® T used Quillbot (AI) to make a
script for my mock lesson and
practiced speaking in advance, but I
think I mumbled a lot during the
mock lesson and did not pronounce
some words clearly enough. I want
to conduct a class with confidence
someday.

@ I think I asked students to think
about something too complicated for
them.

® I think making students
interested in the topic is enough
during the oral introduction and
that too much explanation by a
teacher may not be necessary.

@ I spoke less English than in the
previous presentations.

@ I found I made some vocabulary
errors.

® I found that making a simple
introduction helped me speak
naturally.

@ I kept smiling throughout the
mock lesson. One of my classmates
encouraged me to smile during the
mock lesson.

® By concluding with the same
statement as my initial remarks at
the beginning of the class, I think
I brought consistency to the
lesson.
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Participants
(pseudonym)

Saki

Haru

Fuyuko

Yuki

(DAwareness of
essential aspects
discovered in
teaching the first
mock lesson

® I used complicated
sentences when teaching
vocabulary.

@ I often used Japanese to
complement English.

® I am not sure about the
teacher's role in speaking
English.

® 1 think that students do
not understand if the
teacher speaks only in
English.

@ I felt nervous, spoke
fast, and couldn't look at
the faces of the students,
and couldn't cope when the
students responded
differently from my
expectations.

@ I did not think a student-
centered lesson was
possible.

® I think that my students
learned something from my
questions, which I did not
expect to happen. I feel
good questions can make
students respond to me.

@ I failed to simplify or
explain the content clearly,
resulting in giving a lengthy
explanation.

® My complicated
question led to the
students' confusion and
their lack of response made
me nervous.

® I think I need to manage
my time.

® I think lengthy
explanations by the
teacher do not help
students become
independent learners.

@ I did not make a solid
plan for the lesson in
advance.

@ I relied on Japanese
mainly and did not speak
much English.

® I think I should make a
concrete plan as to what
English words to use and
connect my teacher talk
with the content of the
textbook.

® I learned the importance
of speaking in English.

®@Awareness of
essential aspects
discovered in
teaching the
second mock
lesson

® I often code-switched
between English and
Japanese. I think that
English teachers should
be role models and
should not code-switch.
@ 1 did not paraphrase
difficult words.

® I think T was able to
attract the attention of the
students with my pop quiz.

® During the mock lesson
my eyes were on the script
and not on the students.

@I made grammar errors
in my questions.

® I gave mostly one-sided
teacher explanations about
things that were not
relevant to the topic of the
textbook. I realize that
teacher talk should align
with the content in the
textbook.

®My lengthy explanation
did not provide chances for
students to talk, so I think I
should prepare small
questions in advance for
the next mock lesson.

® I found giving a quiz at
the beginning of the class
can capture students'
attention.

@I tried to complete the
oral introduction in 10
minutes, so I limited
interaction with students. I
learned how to manage
time and I think I was able
to encourage students to
think independently.

® I felt awkward when 1
explained the meanings of
words in Japanese.

@] tried to align with the
textbook content and avoid
excessive explanations.

® I was not aware that [
made some English errors
in my explanation.

@ I think videos are a
powerful tool. However, I
showed a video without
any prior instructions,
leaving students unaware
of what was expected.

® I realized that a certain
question can embarrass
some students and that I
should be careful with
questions.

® Awareness of
essential aspects
discovered in
teaching the third
mock lesson

® I forgot to paraphrase
some words.

@ I tried to pronounce
words carefully and clearly
and speak grammatically
correct English.

® I think I should speak
like a native speaker of
English.

® I did not give clear
answers to the questions I
posed during the lesson,
which left students
confused.

© my question was too
general for students.

® I think the teacher
should give one important
question that encourages
students to think critically.
® I think the teacher has
to connect students’
experiences with the
content of the textbook
and to motivate students
to think critically.

® I think I did not praise
students enough for their
efforts in their
presentations.

@ I think I could not create
an effective question that
would make students think
critically.

® I think my eagerness to
teach led to a lesson that
was teacher-centered.

® I think teachers should
not just provide
information but give
opportunities for students
to discover something on
their own.

® I explained the content
of the textbook as if I was
telling a story and I
succeeded in getting
students' attention. I was
able to conduct the mock
lesson entirely in English.
@ I found some parts of
my explanation were not
clear to students.
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4.2 Forming a Reflective Community
All the participants stated in Assignment 6 that they were able to enhance their
reflective competence during the program except Remi. She stated that she did not

enhance her ability to reflect on her teaching practices. She wrote:

I have not enhanced my ability to reflect on my teaching practices in this course. (...)
I have little confidence in myself. Therefore, I tend to be pessimistic about my own
behavior and become conscious of my weaknesses only. (...) it is difficult to

recognize my strengths.

It seems the more she reflected on her teaching, the less she became confident. Remi is

not alone in this, as Natsuki also wrote that the program placed too much pressure on her.

(...) watching the video later enables [sic] me to find mistakes I didn’t notice, so I
think self-reflection does help me recognize my weakness [sic]. On the other hand, I
could not find my strengths from self-reflection (...) To recognize performers’ good

points, I think evaluations from other people is [sic] needed.

Their cases teach us that some pre-service teachers suffer from the gap between ideal and
reality and that different student personalities should be identified and considered when
using reflective practices.

Despite a lack of confidence in teaching, the participants were able to support each
other. They used the ALACT model not only for their own teaching but also to help others
to reflect on theirs. They all mentioned that feedback from their peers was extremely
valuable. When they lost confidence, their peers encouraged them. Remi wrote that she
felt she had achieved her goal to some extent when she received positive comments from
peers. The positive feedback and comments helped confirm that they were moving in the
right direction in their teaching. Some participants even provided well-thought-out advice
that the instructor had not considered. It appears that they became valuable mentors to
one another, motivating each other to improve their teaching skills. They noticed both the
positive and negative aspects of their mock lessons that the course instructor had
overlooked. While the instructor refrained from offering direct praise or criticism, as
praise can sometimes hinder further exploration, the participants praised and encouraged
each other. This created a supportive environment where they could explore their teaching
more deeply.

It seems that the participants formed a reflective community, reinforcing
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Korthagen’s argument that reflection is most effective when done collaboratively. The
question that arises is whether they would keep the reflective competence after the course
ended. Fuyuko stated:

Thanks to this class, I developed a habit of reflection. Typing out my thoughts was
more effective than reflecting in my mind, as it helped me organize my thoughts
better.

Saki also wrote:

I think enhancing my ability to reflect on my presentation was the best thing I got

from this course.

It is hoped that, when they begin teaching during their practicum or in actual schools,
they will continue to maintain reflective competence, allowing them to self-reflect and

improve their lessons without the need for constant supervision.

4. 3 Creating Knowledge Through Reflection

The participants found reflective practices helped them discover their assumptions
about teaching and create knowledge about teaching. Sayuri became critical of her
preconceptions about teaching. She wrote:

I thought [sic] that if teachers studied hard and told [sic] students a lot of information,
they would motivate students to study English. I also misunderstand [sic] students’
feelings. I thought that students always studied [sic] English positively, but this is
wrong. So I strongly think that I need the perspective of students and to know more
about them.

Natsuki also wrote:

In the first and second presentations, I stuffed too much content, making the
presentation redundant. This is because I always care about being criticized for not
making enough explanation [sic]. At the time of the third presentation, however, |
made it short and simple (...) and that was successful. Then I noticed that teachers
do not need to give students full explanations but rather they should let students have

chances to get interested in the content.
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She found that teachers do not need to shoulder the burden of teaching everything they
know. Instead, they should focus on motivating students to learn independently.
Haru never experienced student-centered teaching when she was a junior and senior high
school student and believed she couldn’t conduct a student-centered lesson. However, she
discovered that she could engage students in class activities and gained confidence from
her peers’ positive comments. She realized that student-centered teaching was possible.
She wrote that her teaching focus shifted to fostering students’ critical thinking, using
humor, and personalizing their learning.

The knowledge that emerged through the process of reflection is significant to these
participants, as it reflects what they gained from their teaching experiences, suggesting

the potential limitations of theoretical teaching courses at universities.

4.4 Difficulty of Teaching English in English

All participants reported they struggled with English during the mock lessons,
despite most of them being at a B2 English level or higher. They stressed the need for
English classes where they can learn practical English skills at university.

As Table 2 shows, during the first oral presentation, most participants either forgot
to paraphrase new vocabulary, avoided doing so, or relied on Japanese translations instead.
They delivered one-sided explanations of the textbook topic while glancing at their notes
or script, avoiding eye contact with learners, which left little room for interaction. During
the second presentation, Remi and Haru deviated from the textbook topic, believing their
teacher talk would engage learners, but instead confused them. Yuki also asked a question
that was difficult for learners to answer in a classroom setting because it was too personal.
She later acknowledged the importance of avoiding embarrassing questions in teaching.
Finally, in the third presentation, most participants appeared more confident in interacting
with learners and made greater efforts to maintain eye contact compared to the first oral
introduction. They came to understand that an effective oral introduction involves
paraphrasing complex English words and sentences into simpler language, limiting
teacher talk to allow learners opportunities to respond, and posing clear, thought-
provoking questions to encourage critical thinking.

Regarding improvement in English skills, all participants except Fuyuko and Saki
answered ‘Yes.” Fuyuko, despite being the most proficient in English among the
participants, stated that her English did not improve significantly during the course.

Saki stated that she did not improve her English in the program, but she learned
from speaking and using English for teaching. She also wrote that she needed to enhance

her speaking and paraphrasing skills.
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Remi was the one who struggled most in teaching in English. She wrote that she
got nervous whenever she had to speak English. She tried to overcome her weakness, but
she was not sure whether she was able to make students understand her English. However,

she wrote that she was able to learn paraphrasing skills. She wrote:

I have seen the improvement in my English proficiency during this course. This was
the first time and the only course in which I had conducted mock classes entirely in

English. (...) I think I have acquired the ability to paraphrase better than before.

Natsuki wrote that she learned paraphrasing skills and wanted to learn how to
respond in English to what students say.

Although Haru, Fuyuko, and Yuki had experience living abroad and their English
proficiency was at the Eiken Grade 1 level, they struggled with conducting their first oral
introductions in English. However, these three participants demonstrated significant
changes in their teaching focus and gained confidence. Haru noted that she was able to
improve her communicative skills in English. Fuyuko’s proficiency allowed her to
experiment with a new teaching strategy during her mock lessons, using a pop quiz at the
beginning to capture learners’ attention.

Yuki used Japanese for half of her teaching time for fear of making mistakes in
English in the first mock lesson, so she wrote a script in English for the second mock
lesson. She kept looking at or reading the script and she did not have eye contact with
learners while teaching. In the third mock lesson, she tried to speak without a script,
looking at students, which resulted in more natural interaction with the learners. She

finally conducted her lesson entirely in English. She wrote:

Actually, there was no one who expressed themselves in Japanese in my third
practice lesson. Everyone spoke in English, which was because I spoke all in English

and did not use Japanese at all.

All participants stated that they needed to acquire more English skills and pointed out that

there was no class to learn “English for teaching” at the university.

4. 5 Changes in the Scores of Self-assessment of J-POSTL
Table 3 indicates the changes in the scores of self-assessment using J-POSTL
before and after the mock lessons. Improvement was shown in the following items (items

whose average score difference before starting the first mock lesson and after conducting
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three mock lessons was more than 1.5):

1. I can create activities that arouse interest and curiosity about my own culture and different
cultures. (2.14—4.14)

6. I can identify the time needed for specific topics and activities and plan accordingly.
(2.14-3.71)

12. I can start a lesson in an engaging way. (2.14—3.71)

18. I can make and use resources efficiently (flashcards, charts, etc.). (2.85—4.43)
The item that did not improve was Descriptor 5.

5. T can plan activities that link grammar and vocabulary with communication.
(2.57—-2.43)

Most participants felt that making communicative activities to teach grammar was very

difficult. They avoided teaching grammar during oral introductions and mainly focused

on talking about topics in the textbook or teaching new vocabulary.

Table 3
The Changes in the Scores of Self-Assessment of J-POSTL
20 Descriptors from J-POSTL Before mock| After three | ..

. . . L Difference
Identification of learning objectives lessons | mock lessons
1. I can create activities that arouse interest and curiosity about my own culture and different cultures. 2.14 4.14 2.00
2. I can identify curriculum requirements and set learning aims and objectives suited to my learners’ needs and interests. 2.14 3.43 1.29
3. I can set objectives which challenge learners to reach their full potential. 1.86 2.86 1.00
4. 1 can set objectives which take into account the differing levels of ability and special educational needs of the learners. 2.43 3.29 0.86
Lesson content
5. I can plan activities which link grammar and vocabulary with communication. 2.51 2.43 -0.14
6. I can identify time needed for specific topics and activities and plan accordingly. 2.14 3.71 1.57
7. 1 can design activities to make the learners aware and build on their existing knowledge. 2.29 2.86 0.57
8. I can vary and balance activities to enhance and sustain the learners’ motivation and interest. 2.14 3.57 1.43
Lesson organization
9. I can select from and plan a variety of organizational forms (frontal, individual, pair, groupwork) as appropriate. 2.86 3.86 1.00
10. I can plan for learner presentations and learner interaction. 2.57 3.24 0.67
11. 1 can plan when and how to use the target language, including metalanguage I may need in the classroom. 2.43 3.00 0.57
Using lesson plans
12. I can start a lesson in an engaging way. 2.14 3.71 1.57
13. I can be flexible when working from a lesson plan and respond to learner interests as the lesson progresses. 1. 86 2.43 0.57
14. I can time classroom activities to reflect individual learners’ attention spans. 2.14 3.29 1.15
15. I can adjust my time schedule when unforeseen situations occur. 1.71 2.14 0.43
16. I can relate what I teach to learners’ knowledge and previous language learning experiences. 2.43 3.71 1.28
Interaction with learners
17. 1 can create opportunities for and manage individual, partner, group and whole class work. 3.29 4.00 0.71
18. I can make and use resources efficiently (flashcards, charts etc.). 2.85 4.43 1.58
Classroom language
19. I can decide when it is appropriate to use the target language and when not to. 2.71 3.29 0.58
20. I can encourage learners to use the target language in their activities. 2.00 2.71 0.71

5. Discussion

The effect of reflective practices on reflective competence varied among the
participants. Except for one, all participants stated that their reflective competence had
improved. Additionally, they unanimously agreed that peer feedback was extremely

valuable in identifying strengths and areas for improvement in their mock lessons.
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Reflective practices in the course enabled participants to uncover essential aspects
of their teaching, as shown in Table 2, which influenced their assumptions about pedagogy.
Their perspective shifted from focusing on how to act like a teacher to considering what
they could do to facilitate student learning. They realized that long, one-sided teacher talk
was ineffective and that they should emphasize fostering independent thinking and
learning in their learners. This awareness gave them insights into how to interact with
learners during small talk in oral introductions and how to ask questions that encourage
critical thinking. Thus, their reflection enabled them to effectively link practice with
theory.

The improvement reflected in the descriptors of the J-POSTL confirms that
participants gained confidence in conducting mock lessons.

Their reflections on their use of English primarily revealed anxiety about speaking
and fear of making mistakes, both of which impacted their lesson delivery. Their main
concerns revolved around whether their English was comprehensible to learners and
whether they were effectively helping learners understand the textbook content. Except
for two participants who were already proficient English speakers, most reported
improvements in their English skills during the course. They were required to thoroughly
study English high school textbooks, explain the content in their own words, personalize
lesson material, pose engaging questions to learners, provide feedback by paraphrasing
students’ responses, and write reflective essays. Although the course met only once a
week for 14 weeks, the effort required to use English was considerable. Participants also
came to understand the importance of using English in the classroom: learners not only
acquire knowledge from textbooks but also learn through their teacher’s use of the
language. In other words, students absorb the English modeled by their teacher.

What was surprising was that all participants identified a need to improve their
English skills, even though two of them were returnees from non-English-speaking
countries, one had attended an international school in Japan through high school, and one
had spent a year in the U.K. during university. All but one were above the Eiken-1 level.
While they could be considered more proficient than the general standard, they all
struggled with teaching English through English. This indicates that the English skills
required for teaching may differ from general English proficiency, which is typically
measured by tests like Eiken or TOEIC, given the dual role of English as both the medium
and the purpose of instruction.

Nonetheless, the findings underscore the need to make pre-service education
programs more practical and meaningful, highlighting the futility of theoretical teaching

courses currently offered at universities. The specific English skills required for pre-
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service teachers should be clearly defined, and universities should develop targeted
courses to address these needs. Therefore, teacher educators must focus on three areas of
competence in pre-service education: reflective competence, as outlined by the ALACT
model; action competence, as emphasized in J-POSTL; and specific language

competence to support English teachers in their instructional roles.

6. Conclusion

This study aimed to enhance reflective practices and specific English skills within a
pre-service education program at a university. The results support the idea that one learns
not merely through experience, but through reflecting on experience and interacting with
others (Korthagen et al., 2006). Though video analyses and written reflections proved
valuable for their development as teachers, peer feedback appeared to have the strongest
impact on participants’ reflections.

In this study, three specific English skills were emphasized: paraphrasing,
interactional skills, and question formulation. Most participants reported improvement in
these areas, and all emphasized the importance of learning practical English skills in pre-
service teacher programs. Further research is needed to identify the specific English skills
that pre-service teachers should develop. Translanguaging skills may assist pre-service
teachers in effectively differentiating when and how to use L1 (Japanese) in English
classes, for example. Since English proficiency and teaching skills are two sides of the
same coin, this study advocates for the inclusion of focused practical English skills

development in pre-service teacher education.
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Abstract
In light of the results from the 2023 national questionnaire survey on
university teacher training programs, an additional study was conducted in
2024 using questionnaires and interviews with cooperators from previous
respondents. The study focused on methods and objectives of student-centered
teaching approaches, as well as reflection tools and activities. The findings
suggest that student-centered teaching/learning primarily occurs through
reflective group discussions following mock lessons. Reflection tools are being
employed in various creative ways; however, there are still areas that require

improvement.
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F72, I0A (2020) 1%, HE DY T HFGERABIEOREICIBIT LT - U= 7 L
— 7 e U— 7 R, S0 VHEZII U O LT FEEE R LORET RS
Lol L CBEADERRBRESHDROND L) o2 L ME LTV 5,

2.2 HEY—I
2.2.1 B1E . LROREFEDOHER, RERABEICBWTERLR T ZDITHKA Y —
ABFHSITWDLZ ERNHB L, Kl 5&, R—r7+ VA (J-POSTLX J-
POSTL Tl X247 —7pY :222%M8), 7Y%/ (Google Forms X° LMS 7¢ &), 7
Uy hEFEY—F (BYiRY >— b, axr hy— Y, #koy— (AR I
DR >— K, K= K74 VAR EOHMAEOE), ZoOftt MBEZEH, BIED A CFHMN
U=, mdk/ — b, FHREEOLVR— N, 28 a0 bns, £, EELTHER
RERIITN—TRI TAREKRTEENRT 4 ANy ¥ a rZfThbETnL5E5H2 0
(CAE, im, 2024,p.101), ZOXS T 4 Ay a L, FAEOREWEZ 2
BT AEH THVEEY — DD LI HENTE D,
AEITIE, Yry—F 0 (B, SV ry—FTNANETN—T - T ATy ar&ffio
T RRATRIZOW TR 5, — 7, A— b7+ VAR LIz, ALACTET LV EFIHL
T=HHHY, 20X REAEET NVHEENLDY —/L (University of Edinburgh, 2024) &%
ZHNDDT, TORITHIELED D,

2.2.2 R— b7+ VA 9% - PEEEORGEBGRR O BRI HB LR ET7 7 A4 VK
RTVHNETORFEMBDOR— N7+ VAL H 50, IEHEEBRRECHIEHR 7 &)
bhTWwb b oid JACET #HEMErsts (FMH) i [SEEMoR— 7+ V4 (J-
POSTL) ] (2014) & [/NERi#EEiSEE DR — 7+ U A (J-POSTL T 1L X% J—)]
(2021) TH D, WTNHLHABFEEOL CTOGHIEREND Y, EEITESHIMECET
D RO RIS 2 b D,

J-POSTL O [ IR BT 21E L] (FRIE, 2020) 121X, 5 ADFERFIZE-T
JBAEEEPEIG UG TS, R OEREREE LN, HERHE R, BEEE BT 5I5H
B ERBRENTWD, J-POSTL T L X247 —0 [ZHEERICR T 515 AER] (K
MR, 2022) TiX, 13 NAOFEEREDIGERABIERE, SR, RENL, HEFRH, €
X CTOIERFER EEZRBIT LTS,

J-POSTL(2014) I3, European Portfolio for Student Teachers of Languages( EPOSTL)
(Newby &, 2007) # HARDIARIZEDOE THEIL LD TH D, IO SLIZD
WTEAR (2019) XEFEMR L E2—%1T->TW\W5, EPOSTLIZ-oW T 11 720 F 18 14,
J-POSTL % 14 fF ORI HONT, ZOMERECMEFIELE LD TVD, 2O Ea
—ORIE L LT, FIC [EETORKRMIEHO S 5, O OFIEICBET D158 2307
NWZ &, FELAWVRHEFEEIOREBICHOWTER L TWAi@midb L, #HM#EE0X
BOHY FIZONWTHHRETLIHERH S| (p.63) EHEMLTWDLENEESIL,

Jfl (2021) 1%, J-POSTL OAWEEAEDH CFHMOKIEEZ 345 Z L2k - T,
4 FEOFOOHT, 20 HCFHMEOEME OIS THRD TEWEEME (Wi—E M)
(p.90) WO EHTRL TV D,
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K (2021) 1%, J-POSTL T L X >4 Y —% 1 hbie> THEAL, #EREZICE
N5 HECIHMlRLR A L ClkEE2 EET D720, [HEFRECRE LB Lo
MNEETHD L LI, BENTOT 4 AH v a rinb %< O - S - Rk s
BT (p.71) D2 EBMETHD ERRITND,

2.2.3 Sv—FIVEFESTEITHE  EH - D - &R (2019) X TPy —F - TA4T 4
VIR EREFREMNRE LEHE TR S T ACBNTC V7L v a v BT BRICRD &<
b s ikl (pp.67-68) Lik~_Tu 5, White (2023) 1%, Y¥—J /L%, hoEEY
WZHARTEADERIZLVESRZ Y THHEEEZHERDT LY=L ThHDH LR TND, &
H (2021) 1%, BRICBITHAHEBROEFEMEICHT S 2 >O#B\ L LT, dhkd+sZ &k
STHEZAEEIRPIOERIT/RD L L, TICHBEEZMRLEL D EEZ 5D TIER
<, FBRZZEMNZDMREZEZDT-DDOMENI 725 Z L BT TV 5D,

Devon (2024) 1%, Y v —F/VOHT, MAOT 7 N EHWT, KFOIFEHETH
LBHEDEEEIT-T-, Tsang (2011) 1%, ¥ ¥ —F MEFEHMAEZNGE LY — L OHFT
Lol b WKL TNWDEY—LTHD (p.2) LML TND,

Asaoka (2023) 1%, ZIEFREETFAEDO D W@ FEIL (Supportive Collaborative
Community of Practice) (237 A2 MPENKE LI zHEL WD, 7140 1
DY X —F b, A A a—LEONET =220 T25Z 8108 -T, Z2METHD
A% (peer) 3, HOLDOHE LOEKEZOBEKREME LFFEVAEI ZLZE LT, REWT
BEHDLZSMEINCRY, BHFOHBEE LV IESEML, oI T2 X010k olzbn ),

Eh 5 (2023) DXL, 2 DORZFBIHEFET D 3 « 4 FALEDOPEDOIFEHE RTHRIUT
HEENT L TA L ETOT Y —F 29 » HRZIML (n=8), 2 5D 4 N7 NV—T1T5
DIVTC, RFZEORMT 2707 T L7210 TR, OB TOHIRRBCNERBR R EDA
T IVIRRERIZOWTREY Aol b A, Bk E R, MELAN T HMhEF D
FENREETHDHZ L ERLT,

224 )—TF - T4 RXH v 3> : University of Edinburgh ® U 7L 7 v 3 > ®
Literature Review O 1 k (p. 6) (2L D&, HESCHMEE 72 EOHFIZBWNT, i3
EDV T VI vaE, TOMRE EFADOT e RAEK 2 SHE L, Moon (2004) <
Thompson and Thompson (2008) D ik il & L CTHIF T\ 5, fthF OHikgICITEESE,
RIS, Z V=TT ENEENDED, BENTN—T"F 4 AH v OFEFEN TREEE 2
22 Tsang (2011) 3B 5, Hiix, A—A N7 U 7 O OPEEASF LR ORKFH (34
265 40) HXRAIT, BRAHME & B L7222 (11 1338) 128\ T, 3 7/ /L—7 MR T 3
ERICDIE > TT 4 Ay vay (BE6R) ExvtAf - TAT 4 0 T H2MABTDOETR
TV, TOREICKHT HFAEOERNELITo T2, ZO/ME, FHEFTZyES - TA4T
AT DOMTEL LTORBENRIN—T - T4 ANy araA)FaTLIG5H5T L
EEGALI-E LTV D,

A - OKH (2023) 1%, TEOBCGERREE (- &) 2% 5 7AECH LTI 7 v e
VU= RNEBBITN—T T p AT v a EAAEDRTEEEIREOIEYIRY (B5)
AT o7, BEMRFIEE LT, 7—<ICBlTIRVIEV 2 7L 7 v a v— FORPEC
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FAANR T N—T T 4 ATy va rETWD, BEROEELTRVEVZY 7L 7 v a v
V= hFDBEIZFEDDHENILDTH T, VI LT v ary— NONEEDIT LT
B —EOFEBNRVAREFEICLTE L L2 R IR,

2.2.5 AERETIL  FEEHEIIEE TS0 ARNED LD b DRONE PR S 50BN
bbb, TDTDDESSEHDY —LE LT, BERETNDO L) A2t 25 2 L NHEET
& % (Finlay, 2008, p. 11), HLRET LTI EEAEINTWVDH DM ALACT €7 /v
(Korthagen, 1985) T 5, [milE (2025) 1%, Korthagen (2001) @ 8 DM | Zi#E L
To B FIGEHANIC X DA E~OI Y M2 B AR B B A IS TR L T D,

B2 (2021) 1E, #HEFBERIC THIRFERMI) 2% L, SEEUNOBFRHEE 25 L
T2 3H4DFEITHLT, HEEET LD 12 LTALACT 5 /v& 5L, LAR—FEE
MR E T2 2 Eick»C, HOOMBICAI LZBRGIEERINL, 8RR E 2 0BR
FEEEEIELZENTERZ LB RLT,

Ky (2023, 2024) 1%, ALACT €7 VE2HEORE D 2 ET DAL LTHRIHAL
72 J-POSTL @ H C.FHEE /IFLk 3L &, KiRF (2024) T, Korthagen (2001) @ 85
DE) HHWT, HEERBEEZRTFEOREORE Y ZMGEL, AIFEE LD bIRNVEEL
RE7T-AERE -2 LR LT,

ARRTIEL, ZOXIRIATHREABEZ CUTORMNEZREL, 2024 F6 AL 8 HIZHE
i U 7= B O RO —I A 00T - T 5,

3. HW

ULOBERZEE 2, AFATIIRD 2 RICOWTHEMEAZOBEELRRAT L%
HHy &9 %,

(1) FWEERHEBEEICB T 2FAEPLORIER, 0L R HRRLHIETITLIL TV D,
(2) BEHEBBHRIEDHK T, FRa 72> — )L (BHAST U2 L) Z N TEHR S E L 5B,
EDXHMNET, EOLDRIEE) O TITOE TN 50,

4. Hik

EEREORZEE (1% n=33, T n=38) O T, 5% DOWIE~DW 1% &G L CTHW
eE&E (W% n=10, % n=13) Zxt4:L L TA— IR OERMKRIC L 2 EBREEIT-
7oo PHATIE 2024 4E 6 HIZHEM L7z, &5, BRABICEEL TWEWnWizd (n=14) 2
5, ZTWEDOWmhE (n=3) ZHE, AR (R O A A—TH5E - FEH
TR CRGER B BIE LAY T 2ET 245510 6 NOW %S T, 8 A 9 H 14 2 Ki~5
Rp2T7 vy R —7 VB OB E Y #HEE2I1T- 72,

4.1 BERHERE
6 HIZ%Em L7 ERAGERAIE, 2 Mas Lz, 3 180T, FAETLOREZRY AN
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TV EEE LW (n=9) 2 RICEDORELZBL CHERE XD FAEDEE - 18/,
BB, EHIPRE, 7T —~ORGE L ZMORENZ OV TR ENRIUTHRATL,
BIRA DS 2 M TIEHIE (n=14) T L ICEMNEIIZ VR 50, BT LHA L L
T, ARV — VORI L ORI G ARIEHDORE, BESLFHVOLERDOEELIE -
BiEotds, 7ExammdiTanl,

4.1.1 ERMRE 180 BRI 13T, BIZFEICK L TRERLOREL EORETY
AT D D0 ([BlE - 51k BLOZOHRB & BHUIZ OV THATL,

M1 T, B 15 BORED S LEATLOFREE EORREEANL TWVDHMNITON
T, MoELLE) T5~9 ) T4 EILLF] @ 3 SORRFEOF NG 1 DEIT D X HRD
7oo M 2 T, EOL I RRETHEFLORELZTD AN TNDEITONT, 6 DD
RIEOHF NGBS T 526022 THERIRT D L ORDE (I aNITE BRI O .

1. MRk R o7y =27 ~ » U—2 (PBL)

2. L BrF—yaMorale s ke U—r (FLEUR)

3. R ERAM DT 2 b e U—r (B ER)

4. B ERDOY) 7L 73 a DD I TR/ T—TF « F 4 A v ay (BENE
)

5. ER /MDD I N—T /7T A T 4 ANy ay (FEESM)

6. 7—~ICHT B ERAH - NRRWO I N—T /7 T AT 4 2Ty v ay (Fwam)

% b - gtl (2016) (%, PBL (Problem-based Learning) #%#4AFETlRHT VT 47

T U IR EONEE BRI L U CALE ST, TEMRCERET S RECS T U A Ofifik A
LT, SR R & 2B OB S, FEMIICBET 2RENSCRRES L2 HIZo) 5%
EH (p. 8 LEFLTNVD, IhuaBEx, BN 1 25%E Lz, @R 2 & 3ITEAI
(2017) IZL>THRESN TS T Y27 b - U—JOFRETHY, RIFIIHEICLD
FHIERED P&, FEICED [T7—vRE), HEICLDE, BERSOEMD 4 DD
ENOERINDLOTHD, BEICOWTE, EiL2.1.4 TRLEZEY THD, BN 4
X, BREEIEICBITLIRVIEY (B8 8L U THRIBREROT 4 AT v a vi’g<
FFonzE o, [(hn (2024) OREBRABEEX TRELZLDOTH D, TR 5 &
6l OWNWTIE, 1L (2014) N7 VT 47 7 —=v 7 HREICB T 2 FRAOFEEE#H & LT
TAAD v avEFRFTCONDIEEBEZ, FHNCHZDNEXMEFAL ETT 4 A
o arEZT ) b0ERERE 5 L L, G2bNET—<IZOoWTT 4 Ay g %17
IHLDERRE 6 & LTz,

R 3L 2 SO/NEANLERSNTEY, 31 TEED L D e HIECEETLOREE
B AN TNDDIZDNT, 3 ODBIRFEDOFNLELT L OETERIRT 5 X HRdiz,
M (2014) 1%, vy =7 NFEETIE, 207 —<I3HMNL 525105 2 LB 0D,
T—<IZBE L COMRT RERMBECRIVIE, FEEAGPNLTCHI ENZNES K LT
Do LIEMNoT, KEREICIE, 77—~ &RET D EE, BENRIEBHIEEZRD D FEOZE
NETUTEEM 72 DDA DI WO LR E AT, Fiz, #E (2014) 1, vy =7 b
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FHETE, 72— 4—%2EBVWTFEZIETL2MOMRIHLIbOD, 772 )T —H—
(facilitator) & 5\ MI=—F (coach), A—/3—/3A % — (supervisor) DEHE|ZHH T
WBHEIRRTNWD, LTen-> T, ZEBLEICN U TS - 5872500, T8 2R xE
LIz DNWRIE Z1T 9 & ) R Z ALz,

L BT —~ & E L, BARNREBTEEER L CTREPRELEE T 5, FLEOTE
B, EENIBEIIS U TEE - 88T 5. (BETFEE T TOREEE)

2. BN T —~ZREL, FENBRNRESTELRD TREZEET 5, FHAEOTEE)
H, BENITLEITS U TEB 2 RES 50O E 2175, (FEETOFIZES
SFREHEE)

3. FERINT —~ & L, RIS EN TiE 2 RO TIREAEE T 5, F2AEDTREN,
BENIMLEIS CHER AR ST D720 DB W E 2179, (ERIREEE)

3-2 TlX, 3-1 DEZOEBIZHONWT [ZDfl] 257 4 SOFREOHNHEYLT D
b D& 1 OFEINT 5 L 9RO, BRI, EFOLORWHBRRZ KITER LTV, 1EK
L7z BRIABIEORETITIaT AN X 2T 250 R—FT52 ENRROLNHTD, FHE
HLORELET L EICESTON—ERNTFRL T ENRBESIND, ZORIZONT
LR L7 @R 1 THho, &KL 21, a7 0V X227 L0OBEMFEZ LoD, 58
FHRLOBELZENT L2020 THD, BRI 3 T, FEEPLOLOREDIEIZAD
L, TNEELTHEAECHIMHTSELZENROOND INIONTRHRRLIZHEDTH 5,
BRI 100 IR DI ONTHEEERLOREN ENLZ L EZHEL TS,

1L arh X2 MIEDELLEOITTHEY HHENGWE, HEZ I AA—LENRL
IRBH AR D DT, (27 0 VIl A TEOHER)

2. HHBREOHAMEI R LSS, HHEZEX5Z LT, a7l oREfELI Lo,
FATHLOHEMEEN LTIRENTE DL ERAL2D, (27 & AEWDOWAL)

3. FAEIITHZ N OIFELHMBM G20 D, AN ORELHNT 2 W8S TROLND
EROMB, (EEAREZEOFR)

4 TIE, FEEPLORELZTRY AN ERBRICONWT 14 ORBIREAO T 54T
TFEHDLOEETGRIRT A L oKD=, @R, 2,3, 4,9, 10 1Xi&E L (2014), 5~8 & 11
~13IEERI (2017) Xk DiEma £ 2 TERR L 7=,

1. FNEk - BAEORE, 2. N7+ —~< U ARESIORNE, 3. Hin L RO OO X, 4. WHH#T:
BN DTF— LU — 7RSI D%, 5. ST om I, 6. 22T 0t XD, 7. F
O DR, 8. #ZHEDIEMEAL, 9. EERMEORIEE, 10. #LEIMEE O, 11. B5 )0 Lk,
12. BT OFFE, 18. FEHFHROREDIRR, 14. £ DAt

4.1.2 BREEE 28 : B~ O HIE (n=14) OEEFERZFIZHONT, EELETLHIEA
YoR—=6 AL THEMZH LAY, i L TERMEE 2> T, A—/VIRFHIS X 28
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2T o, BAEICIZEET 2 EMER I TO®@Y TH 2,

ED L) G TRV IR Y OFFEEZT S TWET D,

FAICED X I BREEY - EFEDETOWET D, LTV HE, EOX ) RNE
TEDEL DAL TWET D,

RVIRVIFENLED L 9 RIFRETIT > TWET

FAEORY KD LFEVCOERE EO L HITHIE L TOETH,

RO IRY LR LB ERED T 4 — PRy 71T ED L ST TWET
TR,

4.2 EIEMYEAE : 8 HICEM LMV FHAHEE TiX, 6 AEMOERMALEBFHEEE O
2T OWTHICFHE LWEIEZ BBV LT,

MEEYFAESE, 7 vy RT—7 AT, @RI Z 1 [BlEA T 3 REfI2E Xz,
(RA AR OME | (i, THREOBEWE D 7L v a VIBEOMEM), V7173
CHERED L, TRAERLORERRE] L (v —TF VT L arnlikl, (7 4—R
Nyt 7vrvar, V7L ya  OBERETME] &V ERFHEEEDTHD 60
DFRRUTDOWNT, HRFD A 2 3—6 ADFER L, {£H1EK%E 3 NOWHIFENLENENDFE
R A M E IR, BRALEEZ T 5 LW ) EETIThhv, B ORKEFITEEENEN
DRZEOFZFBFRHEEDOHELETHY, TDHH 4 NFEEFEEDRIEE THLH o712,

5. #8

ERHGERE TIL, 25 thodhnd, 124 14 thoRIE 25, FONRE LTE, 0%
261, HEN8IETH Tz, £DD, BERIZZENEN, 54.5% & 5T.1% L o7z, F
7=, 1240955 241%, #5% L PN COBRABEHEOFEBICOWTHEZLE, Znbd
2409, 14IFPELPETRENFCTHo72N, b I 1AIZEZICETOENRD -
Too ek D@y, REFAEIC THERLORELZHEM L TWDHIZE, FAEFLIZONTO
HHEH GE1i0) xofMoEE GE2H) Lot FoRZEAEE L (1),

#1
BT REE E L M EE RO
. . 148 & 28 2 EDH |
B VLGS = = = =
RS | FERE e | maR | REE | WER
= 11 6 6 3 5 3
MR 14 8 10 6 4 2
&t 25 14(12) 16 9(8) 9 5(4)

* v ANOFAEIREIEE OFEL, P15 - HEOMTICEE LT 2 4 % B L 7= 3,
5.1 BERMMERES 18

HW 15 HOFED S BFRERLOREL FORFEEAL TWEDIZON TR 1
T, b E om0 M0mLLE] (64) Thot-, 1 DZ!ELIKE LD, 24
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SN BITHIEDNEF 2 ZE L CHlE Z LICR R HEZRIE L TS bORH -T2 (F
3LF#A4),

FAFLOREREIZOW TR HEM 2 EEEIZR) <k, 287 EEHZER) %
BTz, RNTEDo70n, AENE W) Tholo, ZOMIZOWTIE, [FEmA
N 55.6%, [PBL] KRN [ LB UM I8 44.4%, TFEESA] 2N 22.2%, [ZOM] 23 33.3%
ThHoT,

ED LD R FETHERLORELZTY ANTNDDONCONTHREM 3-1 T,
RbEDoT-ON [HERE T COREEE ] THV, 6 LORIZENEINLZ, £, T3
FIOBSICESREEE | 2oV TH 5 LADEEHENEIN L, ERREIZOHEB %340
“Exf 3-2 Ti, &b E0-o72mEN a7V EHE.OENL] THY, 74 OREEN
R L7,

FARLORERAEZ R AN EARAICHOWTHAHED 4 T, £ ToRZEN
(3. PG & REOMHOo X L 18 REDIHMH(L) 2B Lz, Zhickix, 1. HEH
o k) N84, 1. ik - BORE, L 112, RENHOEE | nthEhn 14, 9. &
RIMEDEE |2 6 4 Th o7, T OMOBIRELIZ OV TR, [2. /X7 4 —~< 2 AHESIDOB% )
& T5. ST o B 2854, 17, FOFOEE] & 110, $LHIGEE T O S 4 4,
M4, W)L D2 F— LT —78OMI] & 16, ZEZRFM 7 vt XD, 118, F
BERDREOKRER] N3 EVIFERE ST,

5.2 B ERESE 2 7

ARHEITHE, PIETIX 6, HETIE8H, Ait 141FL, HMBFA L/ N—DRIZE 2 :I25
W, RIS 2 SORIE DR R A RS, 2D 144D B, 1 EHOEE HIT-72 9 1
(84) IZOWTIEHE 1 AR R L ALY TRREZ RS, 2B, BV AR
DERLEDETHRET S,

Yamaguchi (2024) (X, £EFEDEZEOT T, BLREETHE (BL5H) a3 o
SN DZEIZHERL, UTO X224 A47 A, B, CIZhidiz, AETH, O
It CHRIZEE L LD 5,

FAT A TERE] LRELEZLO

AT B TB#ER¥ER] CRIZELZLD

ZATC:ZoM (C-1: 247 AL BO#lbbt, C2: 247 ALZzof, C-3:
ZA T BEZOM, C4: FECHEEN XYY ONWRRRELRE LTS D)

WD arnbl, A4 TRNCELEY — L ZOFEAEICOWTEICHET S, BIE
DFRLZEEL DD, DI WEFTIEIATRES DML E R/ NREIE LT,

521 B4 TA: Z0X A T3RETEZLZRT LOBINLLDOTHD ((2), 347

SOEEND T2y, 140305% - PEL BRI CEIE TH o7z, ok, BIEPRBE L RE
Wo%e, EEZLDE (F) 2507, UTFRERTH S,
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(v aNIZEEFAE TORZDOER)

%A

77 2N NE 50, AEE, VIR — 1, 7+—LTDOANS, Moodle 5

V=V LR | RETIE, WS EEIOGEZRDOERD TARFO AR 1% LT OERE
L b, BEXBLTEZLZEOABTERZRATWS, KEIORETSE
K~T7 4 —F R 7 %75, "—F 7V AFI2a A b&EFLTRA, )
HE A
77 ANE 10, (Google 7 #—ALF721L K¥ = A M &F]H) Google
Forms (2 AT SH AR, HEORETIE, HEICERNTEY AT
S n, BHEOBII DN ThoTon, RETHEALZ L - Bl%EE2F L
v DRI NO 3HEORH, ROKMIZEEOEMRa AL NEEE LD T,
BRNZIEEZELZD, aA 2 NMNIET7 44— w 75252720 L TW\W5,
S 3 EAT IR EDIE Y XY & Google K= A > M TIRHSH 5,
*JELEDOZHEIIZ AT CIIAD ERDbND,
(1% +$%) A
V=L ]| 7T ANE 18, KASA* 7 L — LTS\ E OFR— 7 4 U F 4 ff
HE LT3, *K=Knowledge, A=Attitude, S=Skills, A=Assessment

5.2.2 84T B: ZOF A TIIMEHRERICERZRT O TH L (£ 3), RIC

S o

D) EHDOITE 1VHOEERRTHY, ZOWM»H201% FHAEFLOEERR] 284

LTWp eEELEZZ 2R d, £,

HEEY | LdHDbDIE, HRMKIC K 2BHED

BRIATONIZHE Y HETOREDOERTH D,

K3 FA 7B R HER]

(I a NI EERE TORIZEDER)

1% B-1

AL

77 ANH: 25, BEEE : 5~9 [n,
RERRE | B ER, FhEaa,
BEAITN 1 FEEE T CcoR¥E R, Bl 227 h Y LB RO,
BB/ :1,2,8,5,8,9, 11, 12

v —L &R
RENS

EATT7 74V 7 EETHE) / GFREENI L offiiar L gL
e, FHIRLR—FE LTR—F 74+ VA ERBESETND) B
LiR— T, 50 oilofedmits (HW\WEo, v —AaT7 v 7| ThHilF
DIFE | THEM o) TSiEEE)) TRXONEEA | [FHiHE
IZHIE LT, BREHMORBEITOETIC, [H L TERZ L]
(9 £ TERMotz) TREFRECRE T H8ES] OEBIZOWTHE
SHERBEETWD,

FHIR VAR — M, W CREANIEE ) 16 THA IZ W T HCRHMli%
1Tht, ZOHNLEHRE TICHICHOT VW 3~4 EHEAZBEREL LT
HE S, FHIRICZENS OIE B OFEFRIIZ OV TR STV 5,

1% B-2

v — L & H]
Mk

77 ANE 50, (R—b7xUA*ETIEVIKY 2 L CRlREEEE A
TEFETNWEB) *J-POSTL =L X241 —

[ & B

DL AEOREEHZ¥EEZ R CLMS ETE7 7 4 — K v 7 2179, E41
SNIET 74— Ny 7 % OB E PRI R AT 5, FANTHRE
ERHEINTWLGETHEN 74— KNy &2 LTbDE, EAHET T
4 — Ry 7 BRICHERIERET 5,
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4% B-1

A L

7T ANE: 2~7, BEFE 210 [BILL L,

¥R  PBL, fUEREN, HE0ER, i, fhaatl,

M 0 1 BERFEE T CoOREE S &2 MO F 12D REHEE,
Bl 237 b)) L HIEMOWSN. &4 Z OM—EBIFZE 2 L, FEEICK
B - RBAETHZETLOFICOTLBNRNTHA ) FHEH->TWVD
mb,

BHEM:1,3,4,5,6,7,8,9, 10, 11, 12, 13

YV — L &R
Ak

WEAEBE D [B WS TR E L TORFEB L OFREZRTOLR— |
WAL ST, SFETRERBEIEORENEZDLDIZONTO
RV HEBMICFAEIAT-THE B> TS, TORE, 2~3 ATDOT Y
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Survey Results on Teaching Citizenship and Related Topics in the ‘Cross-cultural
Understanding’ Course for Pre-Service English Teacher Education
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Abstract
This paper presents findings from a survey conducted between November and
December 2023 on how teacher educators in pre-service English teacher
education at primary and secondary schools address issues related to the
teaching of cross-cultural understanding and related topics. The survey revealed
that citizenship education was rarely included in their courses. Teacher
educators at both primary and secondary schools emphasized “respect for diverse
cultures,” “safe use of ICT,” and “cooperative learning,” while topics such as global
issues (e.g., the SDGs) and intercultural exchange were less frequently covered.
Given the emphasis in the current Courses of Study on developing students as
creators of sustainable societies, incorporating elements of citizenship education
into teaching methods could better equip students to collaboratively address

global challenges.
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